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About the Centers 

Introduction 

Great Lakes Equity Center (Center) is an educational research and service center 

located in Indiana University’s School of Education at IUPUI. The Center engages in 

equity-focused technical assistance and related research with educational and 

community agencies focused on systemic improvements to serve all learners with 

particular focus on educational access, participation and outcomes for those who have 

been historically marginalized. Midwest and Plains Equity Assistance Center a project of 

the Center, provides technical assistance in educational equity related to student race, 

national origin, sex, and religion at no cost to public educational agencies throughout the 

13 Midwest and Plains States.  

Academic content standards and curricular materials often frames the histories and 

experiences of White Americans as a monolithic and universal experience (GLEC, 

2016). The perspectives, histories, and contributions of non-White, non-male, non-dis/

abled, or non-cisgender people are  generally minimalized, misrepresented or often 

omitted altogether (GLEC, 2016). While this may occur as an effect of teacher 

positionality, it is also rooted in content standards and curricular materials that are not 

ideologically neutral but steeped in experiences of dominant cultures (Sleeter, 2005, p. 

31). At a time when teachers are often obligated to teach directly from standardized 

curricula and district adopted textbooks, it is imperative that curricular materials and 

content standards reflect the diverse backgrounds, histories, and narratives of all 

students in schools (Ladson-Billings, 1995; Sleeter, 2005; Stovall, 2006; Duncan-

Andrade, 2007; Gay, 2010; Paris, 2012; Laing, 2013; Paris & Alim, 2014; Aronson & 

Laughter, 2015; Waitoller & Thorius, 2016).  
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About This Tool 

The Assessing Bias in Standards & Curricular Materials Tool enables users to 

determine the extent to which developed standards and curricular materials reflect 

educational equity (Fraser, 1998; GLEC, 2011). The tool  provides guidance in 

reviewing standards and curricular materials using equity-oriented domains. It also 

includes a scoring and analysis guide to assist with the evaluation process.  

 

The Assessing Bias in Standards & Curricular Materials Tool is adapted from the 2016 

Equity Leaders Institute (ELI) by The Great Lakes Equity Center and David Sadker’s 

(n.d.) Some Practical Ideas for Confronting Curricular Bias.  

 

Both resources were used to articulate equity-oriented rubrics with respective domains 
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About This Tool (Continued) 
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and indicators in efforts to surface bias within standard development and 

interpretations, as well as curricular material creation, selection, and application.  

 

The standards rubric is sectioned into the following three domains: 

 

I. Build Consciousness— Content standards cultivate an understanding of how 
knowledge is constructed and that the co-construction of knowledge is the 
medium through which society defines itself.  

II. Reflect Students’ Cultural Repertoires and View Them as Worthy of 
Sustaining—Perpetuate and foster linguistic, literate, and cultural pluralism by 
sustaining in-group cultural practices and cross-group cultural practices (Paris, 
2012).  

III. Social Improvement—Content standards encourage social critique and just 
action.  

 

The curricular materials rubric is sectioned into the following seven domains: 

 

I. Invisibility—The complete or relative exclusion of a group (Sadker, n.d,  
Invisibility section, para. 2). 

II. Stereotyping —Widely held but fixed and oversimplified image or idea of a  
particular type of person or behavior at the cost of individual attributes and 
differences (Sadker, n.d., Stereotyping section, para. 1). 

III. Imbalance and Selectivity—Representing only one interpretation of an 
issue, situation, or group of people. Simplifying and distorting complex issues by  
omitting different perspectives (Sadker, n.d., Imbalance and Selectivity section, 
para 1). 

IV. Historical Whitewashing—(Sleeter, 2005) - Minimizing unpleasant facts and 
events in history by ignoring prejudice, racism, discrimination, exploitation,  
oppression, sexism, and inter-group conflict (Sadker, n.d., Unreality section, 
para. 1). 

V. Fragmentation and Isolation —Physically or visually isolating a group of  
people  in the text. Often, racial and ethnic group members are depicted as 
interacting only with persons like themselves, isolated from other cultural 
communities Sadker, n.d., Fragmentation and Isolation, para. 1). 

VI. Linguistic Bias—Ways in which the use of language and words perpetuate 
stereotypes, bias, and marginalization of specific groups of people (Sadker, n.d., 
Linguistic bias Section, para. 1). 

VII. Cosmetic Bias—The aesthetics of curricular materials suggest that the 
material is “bias free” however it is really  a marketing strategy to give a favorable 
impression to potential purchases (Sadker, n.d., Cosmetic Bias section, para.1).  
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Preparing to Engage in Critical Reflection 

Rate content standards and curricular material for each domain based on the 

associated indicator/s.  

1) Provide a rationale statement to support your rating, as well as evidence.  

2) Propose a modification, addition, or deletion to the material or standard related to 

changing, improving, or enhancing it (GLEC, 2016, p. 2).  

3) Indicate whether the proposed change is a recommendation or a revision (GLEC, 

2016, p. 2).  

4) Total the points for each domain by adding the numbers associated with ratings 

together.  

5) At the end of the assessment, add together point totals for each domain for a grand 

total.  

6) Correlate that number to the corresponding description to analyze whether the 

curriculum or standard meets equity domain indicators.  

Assessing Bias Instructions 

To prepare for critical reflection on curricular materials and content standards, 

consider the following key framing questions:  

1) What purposes should curriculum serve? 

2) How should knowledge be selected, who decides what knowledge is most worth 

teaching and learning, and what is the relationship between those in the classroom 

and the knowledge selection process?  

3) What is the nature of students and the learning process, and what does it suggest 

about how learning experiences should be organized (GLEC, 2016; Adapted from 

Questions for Standard Analysis Sleeter, 2005, p. 55)? 
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I. Standards: Build Consciousness 

Content standards cultivate an understanding of how knowledge is 
constructed and that the co-construction of knowledge is the medium 
through which society defines itself.  

Rate the standard or textbook content on the 

extent to which it evidences the visibility and 

inclusion of diverse narratives and practices 

Strongly 
Disagree 

 
0 

Disagree 
 
 

1 

Agree 
 
 

2 

Strongly 
Agree 

 
3 

1.2 Support students to understand, investigate, 
and determine how the implicit cultural assump-
tions, frames of references, perspectives, and 
biases within a discipline influence the ways in 
which knowledge is constructed within it (Banks, 
1997). 

        

1.2. Support students utilizing collaborative pro-
cesses with diverse people in knowledge con-
struction to produce new understanding or 
knowledge that would exceed something that 
anyone alone could not achieve (Oksanen, 
2017).  

        

Rationale/Explanation and Evidence 

  

  

  

  

Recommendation or Consideration 

  

  

  

  

  

 

Point Total: 
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II. Standards: Reflect Students’ Cultural Repertoires 
and View Them As Worthy of Sustaining 

Perpetuate and foster linguistic, literate, and cultural pluralism by 
sustaining in-group and cross-group cultural practices (Paris, 2012). 

Rate the standard or textbook content on the 

extent to which it evidences the visibility and 

inclusion of diverse narratives and practices 

Strongly 
Disagree 

 
0 

Disagree 
 
 

1 

Agree 
 
 

2 

Strongly 
Agree 

 
3 

2.1 Support students’ cultural self-awareness – 
the recognition of one’s social identities and the 
ways in which those identities interact to shape 
sense of self and experiences (Goodman, 2011). 

        

2.2 Support students’ engagement in ongoing 
self-examination to excavate how one’s identities 
inform their understandings of and experiences 
with complex social problems (Mitchell, 2015).  

        

2.3 Are inclusive and reflect the cultural 
repertoire, practices and contributions of diverse 
communities in ways both traditional and 
evolving (Ladson-Billings, 1995; Moll, Amanti, 
Neff, & Gonzalez, 1992; Sleeter, 2005; Duncan-
Andrade, 2007; Gay, 2010; Paris, 2012; Paris & 
Alim, 2014).  

    

2.4 Represent those most familiar and used by 
students in their age group, home and 
communities (Ladson-Billings, 1995; Gay, 2010; 
Paris, 2012; Paris & Alim, 2014).  

    

2.5 Are inclusive and avoid stereotypic depictions 
in terms of race, gender or dis/ability.  

    

2.6 Avoid centering one group’s cultural practices 
as the standard to which all others are compared 
(e.g. Euro-centric, male-centric etc.).  

    

Rationale/Explanation and Evidence 

 

  

Recommendation or Consideration 

  

Point Total: 
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III. Standards: Stimulates Social Improvement 

Content standards encourage social critique and just action.  

Rate the standard or textbook content on the 

extent to which it evidences the visibility and 

inclusion of diverse narratives and practices 

Strongly 
Disagree 

 
0 

Disagree 
 
 

1 

Agree 
 
 

2 

Strongly 
Agree 

 
3 

3.1 Promote or provoke students asking critical 
questions about societal status quo (Freire, 
1970; Duncan-Andrade, 2007).  

        

3.2 Represent alternative points of view, 
experiences, and approaches to problem solving 
and present them as equally worth considering 
(Ladson-Billings, 1995; Sleeter, 2005; Duncan-
Andrade, 2007; Gay, 2010; Paris, 2012; Paris & 
Alim, 2014).  

        

3.3 Support students in identifying and using 
tools and knowledge resources from multiple 
communities for critiquing the status quo and 
empowering students to make decisions that will 
lead to social change towards a just community  
(Stovall, 2006; Gay, 2010; Aronson & Laughter 
2015).  

    

3.4 Liberate students to express one’s emotions, 
desires and opinions constructively (Duncan-
Andrade, 2007; Ladson-Billings, 1994).  

    

3.5 Empower students to make decisions 
towards self-determination (Duncan-Andrade, 
2007; Ladson-Billings, 1994).  

    

3.6 Avoid centering one group’s cultural 
practices as the standard to which all others are 
compared (e.g. Euro-centric, male-centric etc.).  

    

Rationale/Explanation and Evidence 

  

Recommendation or Consideration 

  

Point Total: 
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I. Curricular Materials: Invisibility 

What You Don’t See Makes a Lasting Impression (Sadker, n.d.) 

The complete or relative exclusion of a group (Sadker, n.d, Invisibility 
section, para. 2). 

Rate the standard or textbook content on the 

extent to which it evidences the visibility and 

inclusion of diverse narratives and practices 

Strongly 
Disagree 

 
0 

Disagree 
 
 

1 

Agree 
 
 

2 

Strongly 
Agree 

 
3 

1.1 Curricular materials include illustrations and 

depictions of people from diverse backgrounds 

(Ladson-Billings, 1995; Sleeter, 2005; Stovall, 

2006; Duncan-Andrade, 2007; Gay, 2010; Paris, 

2012; Laing, 2013; Paris & Alim, 2014; Aronson 

& Laughter, 2015; Waitoller & Thorius, 2016). 

        

1.2 Textbook content reflects the cultural 

histories, community practices, and cultural 

repertoires of people from diverse backgrounds 

(Paris & Alim, 2015; GLEC, 2016)  

        

1.3 Standards make visible the histories, voices, 

and/or practices of diverse communities.  

    

Rationale/Explanation and Evidence 

  

Recommendation or Consideration 

  

Point Total: 
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II. Curricular Materials: Stereotyping 

Shortcuts to Bigotry (Sadker, n.d.) 

Widely held, but fixed and oversimplified, image or idea of a 
particular type of person or behavior at the cost of individual 
attributes and  differences (Sadker, n.d., Stereotyping section, para. 
1). 

Rate the standard or textbook content on the 

extent to which it evidences the visibility and 

inclusion of diverse narratives and practices 

Strongly 
Disagree 

 
0 

Disagree 
 
 

1 

Agree 
 
 

2 

Strongly 
Agree 

 
3 

2.1 Heteronormative roles and the privileging of 
cisgender identities are challenged in the content 
through text and illustration. For example, men 
are presented as caretakers of children and 
women are portrayed in light of their careers.  

        

2.2 Ableist ideologies that depict people with dis/
abilities as disadvantaged or that they only serve 
as inspiration are challenged. People with dis/
abilities are depicted in terms of their careers, 
contributions to society, and active members of 
communities. 

        

2.3 Curricular materials avoid making broad-
sweeping generalizations about groups of 
people.  

    

2.4 Standards reflect students’ 
acknowledgement of, challenge of, and 
disrupting of stereotypical images and ideas of a 
particular type of person, groups of people, or 
behaviors.  

    

Rationale/Explanation and Evidence 

 

  

Recommendation or Consideration 

  

Point Total: 
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III. Curricular Materials: Imbalance and Selectivity 

A Tale Half-Told (Sadker, n.d.) 

Representing only one interpretation of an issue, situation, or group 
of people. Simplifying and distorting complex issues by  omitting 
different perspectives (Sadker, n.d., Imbalance and Selectivity 
section, para. 1). 

Rate the standard or textbook content on the 

extent to which it evidences the visibility and 

inclusion of diverse narratives and practices 

Strongly 
Disagree 

 
0 

Disagree 
 
 

1 

Agree 
 
 

2 

Strongly 
Agree 

 
3 

3.1 Curricular materials avoid referring to one 
group of people “granting” or “giving” privileges 
or rights to other groups of people.  

        

3.2 Curricular materials present history from the 
perspective of multiple groups of people, 
inclusive in the general formatting of the text. 
The text does not “feature” stories of 
marginalized groups, but rather centers their 
stories as part of a general, encompassing 
narrative. 

        

3.3 Curricular materials present the idea that 
many groups of people from all over the world 
are responsible for making notable scientific 
discoveries.  

    

3.4 Standards reflect the historical perspectives 
and lenses of multiple, diverse groups of people 
through acknowledging the narratives and 
counter-narratives of diverse groups of people.  

    

Rationale/Explanation and Evidence 

 

  

Recommendation or Consideration 

  

Point Total: 
 



- 10 - 

Copyright © 2017 by Great Lakes Equity Center  

IV. Curricular Materials: Historical Whitewashing 
(Sleeter, 2005) 

Minimizing unpleasant facts and events in history by ignoring 
prejudice, racism, discrimination, exploitation, oppression, sexism, 
and inter-group conflict (Sadker, n.d., Unreality section, para. 1). 

Rate the standard or textbook content on the 

extent to which it evidences the visibility and 

inclusion of diverse narratives and practices 

Strongly 
Disagree 

 
0 

Disagree 
 
 

1 

Agree 
 
 

2 

Strongly 
Agree 

 
3 

4.1 Curricular materials avoid overgeneralizing 
the success of social programs. The text does 
not present social programs as having solved 
the problems of a community.  

        

4.2 Curricular materials address persistent social 
problems without offering a “quick fix.”  

        

4.3 Standards depict historical events in light of 
sociopolitical context, including facts and 
historical events rooted in racism, discrimination, 
exploitation, oppression, sexism, and inter-group 
conflict.  

    

Rationale/Explanation and Evidence 

 

  

Recommendation or Consideration 

  

Point Total: 
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V. Curricular Materials: Fragmentation and Isolation 
The Parts Are Less Than the Whole (Sadker, n.d.) 

Physically or visually isolating a group of people in the text. Often, 
racial and ethnic group members are depicted as interacting only 
with persons like themselves, isolated from other cultural 
communities (Sadker, n.d., Fragmentation and Isolation, para. 1). 

Rate the standard or textbook content on the 

extent to which it evidences the visibility and 

inclusion of diverse narratives and practices 

Strongly 
Disagree 

 
0 

Disagree 
 
 

1 

Agree 
 
 

2 

Strongly 
Agree 

 
3 

5.1 Curricular materials include narratives and 
historical accounts that feature racial, ethnic, and 
sex-based groups as societal and/or political 
actors within the general text.  

        

5.2 Standards include the narratives and 
histories of racial, ethnic, and sex-based groups 
as part of the dominant discourse, not separate 
from or featured in a specialized unit or 
curriculum.  

        

Rationale/Explanation and Evidence 

 

  

Recommendation or Consideration 

  

Point Total: 
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VI. Curricular Materials: Linguistic Bias (Sadker, 
n.d.) 

Ways in which the use of language and words and perpetuate 
stereotypes, bias, and marginalization of specific groups of people 
(Sadker, n.d., Linguistic bias Section, para. 1). 

Rate the standard or textbook content on the 

extent to which it evidences the visibility and 

inclusion of diverse narratives and practices 

Strongly 
Disagree 

 
0 

Disagree 
 
 

1 

Agree 
 
 

2 

Strongly 
Agree 

 
3 

6.1 Curricular materials avoid using language 
such as “roaming”, “wandering”, or “roving” to 
describe the travel of the Indigenous People of 
the United States.  

        

6.2 The text avoids using language that suggests 
groups of people were order-less or uncivilized 
than Euro-Americans. 

        

6.3 The text avoids using language that suggests 
specific groups of people needing “saving” or 
“help.” 

    

6.4 The text avoids using words such as 
“forefathers”, “mankind”, and “businessman” to 
deny the contributions (or even existence) of 
females. 

    

6.5 The text avoids showing bias against non-
English speakers. 

    

6.6 Standards describes groups of people in 
such a way as to counter stereotypes, bias, and 
marginalization through inclusion, centering, and 
valuing the historical narratives of non-dominant 
groups of people.  

    

Rationale/Explanation and Evidence 

  

Recommendation or Consideration 

  

Point Total: 
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VII. Curricular Materials: Cosmetic Bias (Sadker, 
n.d.) 

The aesthetics of curricular materials suggest that the material is “bias 
free;” however, it is really a marketing strategy to give a favorable 
impression to potential purchases who only flip the pages of books 
rather than engaging an in-depth content analysis (Sadker, n.d., 
Cosmetic Bias section, para.1).  

Rate the standard or textbook content on the 

extent to which it evidences the visibility and 

inclusion of diverse narratives and practices 

Strongly 
Disagree 

 
0 

Disagree 
 
 

1 

Agree 
 
 

2 

Strongly 
Agree 

 
3 

7.1 Curricular materials include actual narratives 
(and not just pictures) about female scientists and 
mathematicians. 

        

7.2 Curricular materials include actual narratives 
(and not just pictures) about non-White 
mathematicians, writers, artists, and other 
contemporary and historical figures.  

        

7.3 Curricular materials feature the stories, 
histories, and narratives of people of color, 
people with  dis/abilities, and LGBTQ+ people 
beyond the cover or pictures.  

    

7.4 Standards reflect content that includes and 
embeds the actual histories and narratives of 
people from diverse backgrounds.  

    

Rationale/Explanation and Evidence 

  

Recommendation or Consideration 

  

Point Total: 
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78 CURRICULAR BIAS NOT EVIDENT 

These curricular materials and content standards do not present any curricular 
bias and have an evident social justice lens. The standard calls for the 
curriculum to represent histories and narratives from multiple perspectives, 
avoiding stereotypes and generalizations. Students are required to 
demonstrate knowledge and understanding of histories and representations 
from a wide breadth of diverse backgrounds, and are asked to demonstrate a 
critique of dominant narratives that may serve to oppress people. 

 

52-77 CURRICULAR BIAS SOMEWHAT EVIDENT 

This curriculum evidences some curricular bias, but generally seems to avoid 
common stereotypes. It represents some histories and narratives, but also 
evidences some privileging of White, Euro-centric narratives and 
perspectives. Students are not asked to demonstrate an understanding of 
diverse backgrounds or to critique dominant narratives. 

 

27-52 CURRICULAR BIAS CLEARLY EVIDENT 

This curriculum evidences curricular bias regularly throughout the text. The 
text may feature some narratives and histories of historically marginalized 
groups, but they are separate from the main text in “text inserts”, “text boxes”, 
or further marginalized through being concentrated in one chapter (Sadker, 
n.d.). Students are asked to demonstrate an understanding of a limited 
historical perspective focused on an Euro-centric narrative. 

 

0-26 CURRICULAR BIAS EXTREMELY EVIDENT  

This curriculum evidences curricular bias regularly throughout the text by 
privileging the specific narratives of White, European or European-
descendants through the exclusion (making invisible) of or even deriding the 
narratives or histories of people of color, people of low socioeconomic status, 
women, people with dis/abilities, and LGBTQI+ people. This book relies 
heavily on stereotypes, and fails to present the dynamic humanism of history, 
narrative, and representation (Sadker, n.d.). Students are not asked to 
acknowledge diverse histories, or students are encouraged to present diverse 
histories as deviant or unlawful, or are asked to recall events in such a way 
that negates or erases a people’s history: for example, discussing the slave 
trade from West Africa as “immigration” (GLEC, 2016). 

Copyright © 2017 by Great Lakes Equity Center  

Scoring and Analysis 
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ACCESS—All members of the educational community should have entrance into, 

involvement with, and full participation of resources, conversations, initiatives, and 

choices which are attentive to heritage and community practices (Paris, 2012).  

ASSET PEDAGOGIES- Teaching practices that “…empower students intellectually, 

socially, emotionally, and politically by using cultural referents to impart knowledge, 

skills, and attitudes” (Ladson-Billings, 1994, p. 17). Asset Pedagogies utilize the 

backgrounds, knowledge, and experiences of the students to inform the teacher’s 

lessons and methodology (Gay, 2000; Ladson-Billings, 2014; Paris, 2012; Paris & Alim, 

2014).  

CRITICAL CONCIOUSNESS —The willingness and ability to see how power and 

privilege are at work to systematically advantage some while simultaneously 

disadvantaging others (Radd & Kramer, 2013). 

CRITICAL COLLABORATIVE INQUIRY —Shared and on-going ways of being and 

doing that center the perspectives of historically marginalized groups in dialogue 

intended to (de)construct individual and collective knowledges, and use data to identify 

inequities, and co-create strategies or actions towards ensuring inclusive, educational 

practices (Rogoff, 2003; Waitoller & Kozleski, 2012).    

CULTURAL APPRECIATION—Learning about another culture with respect and 

courtesy (Quynh, 2015). 

DIVERSE BACKGROUNDS— Identities, histories, and narratives related to race, 

national origin, economic communities, dis/ability, gender and gender expressions, 

sexual orientations, and religion.  

EDUCATIONAL EQUITY—When educational policies, practices, interactions, and 

resources, are representative of, constructed by, and responsive to all people such that 

each individual has access to, can participate, and make progress in high-quality 

learning experiences that empower them towards self-determination and reduces 

disparities in outcomes regardless of individual characteristics and cultural identities 

(Great Lakes Equity Center, 2011). 

HETERONORMATIVITY- Heteronormativity is a system that works to normalize 

behaviors and societal expectations that are tied to the presumption of  heterosexuality 

and an adherence to a strict gender binary (Nelson, 2015, http://

everydayfeminism.com/2015/07/what-is-heteronormativity/).  

Key Terms 
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IMPLICIT BIAS—The attitudes or stereotype that affect our understanding, actions, and 

decisions in an unconscious manner. The biases, which encompass both favorable and 

unfavorable assessments, are activated involuntarily and without an individuals’ 

awareness or intentional control (Blair, 2002 and Rudman, 2004, as cited in Staats, 

Capatosto, Wright, & Contractor, 2015). 

INTERSECTIONALITY—The study of overlapping or intersecting social identities and 

related systems of oppression, domination or discrimination (Crenshaw, 1989). 

LINGUISTIC BIAS— in the context of curricular materials and academic content 

standards, linguistic bias refers to the privileging of Standard American English , which 

consequently disempowers, disvalues, and potentially undermines the knowledge, 

histories, and narratives of students “from linguistic backgrounds other than Standard 

American English” (Leaders Project, 2013). Linguistic Bias also refers to the ways in 

which non-White, non-male people and groups of people are described in derogatory or 

pejorative terms (Sadker, n.d., Linguistic Bias section, para. 1).  

MEANINGFUL PARTICIPATION – Agency and voice are afforded to all members of a 

community, by  intentionally centering members who have been historically on the 

margins including, but not limited to people living in under-resourced communities, 

people with dis/abilities, as well as racially, ethnically, and linguistically diverse 

individuals. Multiple perspectives are pursued and valued (Fraser, 2008).  

POSITIONALITY—The multiple, unique experiences that situate each of us; namely that 

gender, [gender expression], race, class, [ability, religion, national origin, language], and 

other aspects of our identities are markers of relational positions rather than essential 

qualities (Takacs, 2003; Maher, 2993; Alcoff, 1988). 

POWER—The legitimate control of, or access to, those institutions [resources and 

opportunities] sanctioned by the state [authorities] (Major, 2002). 

PRIVILEGE—Any advantage that is unearned, exclusive, and socially conferred 

(Johnson, 2006).  

REPRESENTATION – Providing and having adequate presence of all when decision 

and choice making as to examine the patterns of underlying beliefs, practices, policies, 

structures and norms that may marginalize specific groups and limit opportunity 

(Mulligan & Kozleski, 2009; Chen et al, 2014). 

 

Key Terms 
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STEREOTYPE—a fixed idea that many people have about a thing or a group that may 

often be untrue or only partly true (Merriam Webster). 

TOKENISM– the Practice of doing something (such as hiring a person who belongs to a 

minoritized group) only to prevent criticism and give the appearance that people are 

being treated fairly (Merriam Webster). 

Key Terms 
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If you have come here to help me you are wasting your 
time, but if you have come because your liberation is 

bound up with mine, then let us work together.  

- Lilla Watson

Ally & Accomplice:  

Two Sides of the Same Coin 
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In this edition of Equity Dispatch, we will explore the concepts of allyship and accomplice, and how they 

may manifest at the intersection of education and advocacy. The concept of being an ally has become a 

hot-button topic under the umbrella of social justice work. In the case of K-12 education, allyship should 

not be decoupled from authentic equity work in K-12 spaces, especially if educators consider their 

service with students going beyond the standardized, alleged Color- and culture-neutral curriculum.  

According to the Rochester Racial Justice Toolkit (n.d.), 

Allyship is a proactive, ongoing, and incredibly difficult practice of unlearning and re-evaluating, in 

which a person [possessing privileged identities] works in solidarity and partnership with a 

marginalized group of people to help take down the systems
1
 that challenge that group's basic 

rights, equal access, and ability to thrive in our society. (para. 1) 

Of note, it is important to recognize that the title of ally should not be bestowed upon oneself (i.e. you 

must be recognized by member(s) of a marginalized group
2
 as an ally) (Smith, Puckett, & Simon, 2015). 

Regardless, all educators have the opportunity to practice allyship in their spaces. Ideally, practicing 

legitimate allyship delineates from those who behave inauthentically, seeking to solicit accolades while 

not actually “engaging in actions that disrupt White supremacy, homophobia, ableism or patriarchy in 

their own local spaces and interactions” (Moore, Sanborn, Jackson, Martinez Hoy, Skelton, & Thorius, 

2019, p. 2).  

Allyship is a verb; it is about individuals with privileged identities using their privilege to disrupt 

oppression, while working alongside people who are part of marginalized groups, toward realizing equity 

and social justice (Ramsey, 2014). In the classroom, this can look like including curricular resources that 

reflect identities and lived experiences that deviate from dominant identity markers (e.g. White, middle-

class, temporarily able-bodied, cisgender, heterosexual, Protestant). It can also look like providing 

space for students to critically examine standard curricular materials for biases, erasure, and 

marginalizing narratives about people with non-dominant social identities (i.e. people of Color, women, 

people with dis/abilities, people who identify as LGBTQ+, etc.) (Coomer, Jackson, & Moore, 2019).  

Fundamentally, those who desire to practice allyship should: “Lift others up by advocating; not view 

venting as a personal attack; recognize systematic inequalities and realize the impact of micro-

aggressions; believe underrepresented peoples’ experiences; and listen, support, self-reflect & 

change” (Atcheson, 2018, Becoming Actionable Allies section). These kinds of actions work together to 

decenter those with privileged identities in social justice and equity-driven work, demonstrating respect 

for the significance of the socio-cultural, -political, and -historical realities that marginalized groups bring 

Did You Know 
There are Levels to Advocacy? 

2 

1Unjust systems of oppression which stratify, creating “haves” and “have nots” (Rochester Racial Justice Toolkit, n.d.) 
2E.g. individuals who identify as LGBTQ+, non-binary, women, disabled, non-Christian, people of Color, and/or emer-

gent multilingual individuals

https://greatlakesequity.org/resource/developing-authentic-socially-just-spaces-systemic-level
https://thetoolkit.wixsite.com/toolkit/beyond-allyship
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with them. In this way, allies serve as assistants to, and not appropriators of social justice advocacy. 

What does it Mean to be an Accomplice? 

www.whiteaccomplices.org defines the actions of an accomplice as “directly challeng[ing] 

institutionalized racism, colonization, and White supremacy by blocking or impeding racist people, 

policies, and structures” (pg. 2). While this definition centers on race, we extend this definition to 

include accomplice-ship to other marginalized groups. To be sure, accomplice-ship and allyship differ 

in that while all accomplices are allies, not all allies can be defined as accomplices. While allyship 

involves being in solidarity with marginalized groups, being an accomplice refers to individuals 

asserting their own power by putting themselves on the line, operationalizing their privilege to 

challenge oppressive power structures—all at the risk of giving up the safety of their own privilege. The 

key differences between being an ally and being an accomplice are that accomplices accept personal 

risks by: jeopardizing their comfort; endangering their livelihood; compromising their physical safety; 

and, in some cases, gambling their freedom—all in support of marginalized groups of people.  

Similar to allyship, accomplices serve to disrupt the status quo, especially when it perpetuates 

oppression. However, being an accomplice can be described as a step further than allyship, such that 

it involves more direct, overt action. A historical example of this is the Freedom Rides in the summer of 

1961 where Black people, and White accomplices, rode buses across the southern states in non-

violent protests of segregated transportation. A number of individuals involved were physically 

assaulted, chased, and arrested—including the White accomplices. In this example, the accomplices 

took their solidarity a step further and placed their lives on the front lines as physical representations of 

their protests against the rampant and systemic racism in this country. 

While accomplice-ship does not necessarily result in physical harm, it does mean literally putting 

yourself in a position that indisputably communicates your stance on advocating alongside 

marginalized groups, or being “complicit in a struggle towards liberation” (Indigenous Action, 2014, 

para 5).  

It is important to note that we do not take the viewpoint that one course of action (ally v. accomplice) is 

better, or more effective, than the other. Rather, we provide the distinction between ally and 

accomplice for educational and advocacy purposes. Ally and accomplice are both critical stances for 

educators to take, who purport to be equity-oriented. Furthermore, ally and accomplice actions are 

situational and dynamic, rather than static. As social justice-oriented educators, we must use our 

discernment to establish when it is appropriate to be an ally or accomplice, dependent upon context. In 

this way, we determine how we wish to express our commitment to equity-driven systemic change.  
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Ally and accomplice are both critical stances 

for educators to take, who purport to be 

equity-oriented. 

https://greatlakesequity.org/resource/becoming-social-justice-educator-through-critical-actionhttps:/greatlakesequity.org/resource/becoming-social-justice-educator-through-critical-action
https://greatlakesequity.org/resource/developing-authentic-socially-just-spaces-systemic-level
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Fostering equitable school systems is more than educational spaces being responsive and reflective of 

all students; it is also about dismantling structural and systemic barriers to equitable access to 

resources and opportunities for all students. Ultimately, disrupting the oft oppressive power structures 

that persistently (re)produce inequities in our schools (Sanborn, Jackson, Moore, Skelton, & Thorius, 

2019).  

For example, initiatives such as multicultural education, culturally responsive and sustaining 

curriculum, etc. were crafted to pull different students’ identities into learning spaces, aiming to disrupt 

status quo curricular practices. However, oftentimes these curricular approaches are appropriated and 

watered down; students with marginalized identities find themselves tokenized, exceptionalized, 

misrepresented or erased as a result of reactionary measures (Moore, Jackson, Kyser, Skelton, & 

Thorius, 2015). Expanding this notion, an example of allyship might be to challenge the traditional 

English/liberal arts canon, which require readings for most high schools, consisting of predominantly 

White male authors (Greenbaum, 1994). A show of allyship might include presenting parents’ 

arguments to faculty voicing concerns about particular texts that may be offensive to Black and 

Indigenous students (e.g. The Adventures of Huckleberry Finn). Conversely, in this situation an 

accomplice may deviate from the curriculum altogether, forsaking rigid curriculum despite mandates. 

Another example of educators taking a step further towards accomplice-ship is by walking alongside 

students in the midst of student-led activism. Sometimes students may feel compelled to speak out 

and take a stance against education-based organizations that have oppressed them. Standing in 

solidarity (allyship) by openly agreeing with and being present during protests (accomplice) are 

different, but very important positions. A contemporary example of student accomplice-ship lie in the 

protests of the removal of Mexican American Studies courses in the Tucson Unified School District in 

Tucson, AZ—which ultimately led to mass student walk-outs (Cabrera, Meza, Romero, & Rodríguez, 

2013). Faculty walked alongside these students during their protests, amidst accusations that the 

curriculum promoted domestic mutiny against the US government. In this example the uprising was led 

by the students; the adult accomplices were the ones present during the protests, and more 

specifically adults like Andrea Romero who put her job on the line by presenting the material on the 

banned books—in light of direct messaging from her institution that faculty should not be involved 

(Cabrera, Meza, Romero, & Rodríguez, 2013). 

There are indeed levels and depths of sacrifice when practicing allyship and accomplice-ship. This 

ongoing commitment necessitates responsibility and accountability to ensure that allies/accomplices 

are handling their newfound journey toward authentic social justice advocacy. This journey involves 

being willing to accept and be mindful of the consistent risks and sacrifices.  

Why It Matters 
Students Need More Overt Support 

https://greatlakesequity.org/resource/designing-and-delivering-culturally-responsive-and-sustaining-curricula
https://greatlakesequity.org/resource/designing-and-delivering-culturally-responsive-and-sustaining-curricula
https://greatlakesequity.org/resource/student-led-activism-disrupting-institutional-oppression
https://www.cnn.com/2012/01/24/us/march-petition-urge-tucson-school-officials-to-bring-back-books/index.html
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The labor towards authentic advocacy takes a great deal of critical self-reflection and action. It is 

important for those individuals to “approach…allyship [and accomplice-ship] with humility, recognizing 

that [you] are fallible…remaining open to feedback and critique” (Michael & Conger, 2009, p. 59). In 

order to be an effective partner/co-conspirator in ongoing social justice advocacy, there are several 

key considerations to ensure allies/accomplices are in line with advancement toward justice, rather 

than impeding progress: 

Considerations for Allyship (adapted from Franchesca Ramsey’s 5 Tips for Being an Ally 

 Understand Your Privilege

 Privilege is defined as any advantage that is unearned, exclusive, and socially 

conferred (Johnson, 2006). Critical self-reflection will lead to recognizing what rights 

you have, that others do not. It is important to understand the privileges you hold 

before attempting to fight for those who may not share your ascribed socially 

constructed affordances. 

 Listen and Do Your Homework

 You must be open and willing to learn—which means you must know to decenter 

yourself, and actively listen. Additionally, take advantage of social media and other 

internet outlets (blogs, news articles, Tweets, etc.) for current events. Most 

importantly allies must not depend upon marginalized groups to teach you directly; 

rather, be willing to seek the information for yourself. 

 Speak up—But not Over

 Use your privilege to advocate for the community you wish to support. However, do 

not speak over them, for them, or take credit for work they are already doing. 

 You’ll Make Mistakes! Apologize When You Do!

 This is hard work; you undoubtedly will make mistakes. Embrace your mistakes and 

learn from them. Remember: intent ≠ impact. If a scenario arises where you make a 

mistake, listen to the correction, sincerely apologize, commit to changing your 

behavior, and move forward.  

 Ally is a Verb

 Calling yourself an ally is insufficient; you have to actually do the work! 

For Equity Now 
Key Considerations of Authentic Advocacy 

https://greatlakesequity.org/resource/becoming-equity-oriented-educator-through-critical-self-reflection
https://www.youtube.com/watch?time_continue=97&v=_dg86g-QlM0&feature=emb_logo
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Considerations for being an Accomplice (Ferber, 2010; adapted from White Accomplices, n.d.) 

 Accomplices’ freedoms and liberations are bound together with marginalized

communities; so retreat or withdrawal in the face of oppressive structures is not an

option.

 The work is difficult, but commitment means understanding that advocacy is for the 

greater good. Being an accomplice means enduring discomfort. 

 Accomplices’ actions are informed by, directed, and often coordinated with leaders

who are members of marginalized groups.

 Marginalized groups are the experts of their own experiences. It is they that will tell 

you how you may be most useful, rather than you leading/acting upon your own 

accord 

 Accomplices actively listen with respect, and understand that oppressed people are

not monolithic in their tactics and beliefs.

 Similar to allyship, listening is critical. The key here is a reverence for detail and 

regard for the myriad ways the marginalized group you have chosen to support has 

dealt with oppression 

 Accomplices aren’t motivated by personal guilt or shame.

 Accomplices who focus on their guilt or shame (un)intentionally decenters the 

marginalized group’s daily, persistent realities. Accomplices should be willing to 

forsake their own feelings, for the advancement of advocacy. 

 Accomplices build trust through consent and being accountable; this means not

acting in isolation where there is no accountability.

 Being an accomplice is a constant unlearning and relearning process, which may 

result in acute dissonance. It is important for accomplices to remain vigilant and 

present, to demonstrate commitment to advocacy—no matter how it may feel.  

6 

It is important for those individuals to “approach…allyship 

[and accomplice-ship] with humility, recognizing that [you] 

are fallible…remaining open to feedback and 

critique” (Michael & Conger, 2009, p. 59).  

https://www.whiteaccomplices.org/
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About the Centers 

Introduction 

Great Lakes Equity Center (Center) is an educational research and service center 

located in Indiana University’s School of Education at IUPUI. The Center engages in 

equity-focused technical assistance and related research with educational and 

community agencies focused on systemic improvements to serve all learners with 

particular focus on educational access, participation and outcomes for those who have 

been historically marginalized. Midwest and Plains Equity Assistance Center is a project 

of the Center and provides technical assistance related to educational equity based on 

student race, national origin, sex, and religion at no cost to public educational agencies 

throughout its 13-state region in the Midwest and Plains.  

Dual Language Learners with Disabilities: A Visual Data Tool for the Critical Educator is 

an equity tool for teachers that need quick access to research on the intersection of 

language and disability.  This multi-functional tool can be used as a quick visual 

resource, or as a more in-depth tool by digging into the data sources embedded in the 

infographics coupled with critical reflective questions.  This versatile tool supports 

critical educators in learning and growing through an alternative and accessible format.   

  

While this tool is designed to be broadly accessible to educators wanting to use 

research to shape their practice, as the title implies, we designed it with critical 

educators in mind.  Namely, educators that closely examine how their own practice is 

connected to historical injustices and how they can engage in the arduous work of 

unraveling the knots of injustice through praxis.  We therefore purposefully use dual 

language learners (DLLs) as an asset-based alternative term to English language 

learners (ELLs), to highlight the linguistic strength of students in the process of 

becoming bilingual (or multilingual).  

 

This tool is organized into the following three sections: 

 

1) introduction (p. 1) 

2) three printable infographics (pp. 3-5), and 

3) the infographics at a glance with reflective questions for thinking about praxis 

(pp. 6-8) 

Copyright © 2019 by Great Lakes Equity Center  
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About This Tool 

The infographics can be printed and hung in the classroom for reference, used 

electronically with the embedded hyperlinks, or used in small learning communities. We 

encourage critical dialogue within a community of practice committed to advancing 

equity for DLLs with disabilities, for while being a DLL or a student with a disability can 

have grave equity outcomes, being at the center of this intersection compounds the 

impact of inequities. Our hope is to provide quick, accessible data (and data-driven 

practices) for critical educators committed to improving educational systems for DLLs 

with and without disabilities. 



DUAL LANGUAGE
LEARNERS WITH
DISABILITIES:

FIND MORE EQUITY RESOURCES @ 
HTTPS://GREATLAKESEQUITY.ORG/RESOURCES

A  B R I E F  O V E R V I E W

A Visual Data Tool for 

the Critical Educator

Dual language learners with 
disabilities are students who are 
eligible for both bilingual or English as 
a Second Language services and 
special education services. These 
students are diverse and can have 
disabilities than span across the 
continuum.

D A T A  C H A L L E N G E S

W H A T  D A T A  C A N  W E  
R E P O R T ?

W H A T  L A N G U A G E S  
D O  D L L S  S P E A K ?

W H A T  S E R V I C E S  
D O  D L L S  R E C E I V E ?

There is limited data on DLLs with 

disabilities, and determining nationwide 

numbers is difficult. For example, data 

on disability classifications may be 

disaggregated by race/ethnicity but not 

by English language learner status. 

While the majority of DLLs speak 

Spanish,  there are over 400 languages 

spoken by DLLs in the US. Some other 

languages include Chinese, Arabic, 

Hmong, French, Vietnamese, and many 

others.

There are some discrepancies within the 

research on the numbers of DLLs with 

disabilities in the US. This shows we need 

more accountability in this area. According 

to some reports, there may be as many as 

1.2 million DLLs with disabilities.

 .

 

DLL students with disabilities receive 

both language and special education 

services. DLLs with disabilities most 

commonly receive special education 

supports for learning disabilities followed 

by speech or language impairments.

WHO ARE THEY?

R E S O U R C E S

R E S O U R C E S

R E S O U R C E S

R E S O U R C E S

R E S O U R C E S

Institute on Community 

Integration, University 

of Minnesota

WIDA

Wisconsin Center for 

Education Research

English Language 

Learners in

Public Schools

NCES 

Fast Facts

US Department of 

Education

Find data for your 

district/school here

Migration Policy 

Institute

Pew Research 

Center Fact Tank

NCES 

Children and Youth 

with Disabilities

Descriptive study of 

services for DLLs with 

disabilities

https://ici.umn.edu/products/impact/261/2.html
https://wida.wisc.edu/sites/default/files/resource/FocusOn-Identifying-ELLs-with-Specific-Learning-Disabilities.pdf
https://nces.ed.gov/programs/coe/indicator_cgf.asp
https://nces.ed.gov/fastfacts/display.asp?id=96
https://www2.ed.gov/datastory/el-characteristics/index.html
https://ocrdata.ed.gov/DistrictSchoolSearch#districtSearch
https://www.migrationpolicy.org/research/top-languages-spoken-english-language-learners-nationally-and-state
http://www.pewresearch.org/fact-tank/2018/10/25/6-facts-about-english-language-learners-in-u-s-public-schools/
https://nces.ed.gov/programs/coe/indicator_cgg.asp
https://www.ncela.ed.gov/files/rcd/BE021199/special_ed4.pdf


EFFECTIVE WAYS 
OF STUDYING 

BEFORE EXAMS

DUAL LANGUAGE LEARNER 
OR LEARNING DISABILITY? 

A SLIPPERY SLOPE

FIND MORE EQUITY RESOURCES @ 
HTTPS://GREATLAKESEQUITY.ORG/RESOURCES

DLL, LD, OR BOTH?

If you teach students with learning 
disabilities (LD) or dual language 

learners (DLLs) you probably teach 
DLLs with LDs too, but also note that 

difficulties DLLs experience can 
appear similar to difficulties indicating 

a possible LD.

DLLs and students with LD

STUDENTS' RIGHTS

If a DLL is suspected to have a disability, 
the law states they must be evaluated in 
a timely manner. Waiting will not benefit 
the student, yet culturally appropriate 
policies and procedures will.
 
Further, students have the right to 
receive both DLL and special education 
services at the same time.
 

According to the Individuals with 
Disabilities Education Act (IDEA)

RESPONSE TO INTERVENTION

Although RTI has become one of the 
most common approaches to identifying 

students with LDs, this approach is 
limited by the classroom teachers 

knowledge and ability to provide 
language supports for DLLs.

A promising but limited alternative

IDENTIFICATION 
CONSIDERATIONS

If needed, arrange for a trained 
interpreter in order to meaningfully 
involve parents throughout the 
evaluation process, and provide 
documents in the parents' native 
language. A professional with expertise 
in language acquisition should be 
include throughout the process.
 

Centering Language & Culture

DISPROPORTIONALITY

Determining if a DLL is struggling because 
they are still learning English or because 
they have a LD is a slippery slope to 
navigate. Both mis-identifying a DLL with 
a LD and waiting too long to assess a DLL 
with a LD are equity issues. How can we 
use caution to prevent over- and under-
identification? 

A persistent problem

Additional Resources
English Learner Tool Kit: Chapter 6 Tools & Resources for 
Addressing English Learners with Disabilities
English Learners with Disabilities Meeting Summary
Teaching Bilingual Learners with Disabilities in an Integrated Co-
Teaching Dual Language Program

A Visual Data Tool for the Critical Educator

https://greatlakesequity.org/RESOURCES
http://www.colorincolorado.org/article/teaching-bilingual-learners-disabilities-integrated-co-teaching-dual-language-program


IMPLEMENT 

CULTURALLY 

RELEVANT PEDAGOGY

when planning curriculum and 
classroom activities, ensure 

students' socio-cultural 
identities are represented

incorporate Universal Design for 
Learning (UDL) principles, which 
allows students more access, 
deeper engagement, and more 
ways to express their learning
 

all students bring cultural assets 
and knowledges to school. 

Community cultural wealth is an 
assets-based tool that can 

leverage the cultural resources 
DLLs bring as learning tools

use resources such as the 
parents, the student, other 
teachers, the IEP, classwork, 
etc. to determine unique 
educational supports to 
incorporate in your classroom

T E A C H I N G  
D L L S  
W I T H  
D I S A B I L I T I E S
A VISUAL DATA TOOL FOR THE CRITICAL EDUCATOR

EQUITABLE, RESPONSIVE EDUCATION FOR ALL

find more quality resources
https://greatlakesequity.org/RESOURCES 

RESOURCES 

DIFFERENTIATE 

INSTRUCTION

RESOURCES 

RESOURCES 

BUILD ON DLLS’ CULTURAL 

AND LINGUISTIC RESOURCES

UNDERSTAND 

SUPPORTSRESOURCES 

Culturally Sustaining 
Pedagogy & UDL

CAST on UDL

Writing Testimonios

Community Cultural 
Wealth

WIDA Brief

¡Colorín Colorado!
on CRP

Culturally Sustaining 
Pedagogies Podcast

Framework for RTI 
with DLLs

Counter Story Telling 
Curriculum

¡Colorín colorado! 
on Differentiation

Educating K-12 DLLs 
with Disabilities

Critical and Inclusive 
Practices in Literacy

https://greatlakesequity.org/
https://greatlakesequity.org/RESOURCES
https://www.hepgjournals.org/doi/abs/10.17763/1943-5045-86.3.366
http://www.colorincolorado.org/teaching-ells/creating-welcoming-classroom/culturally-responsive-instruction
https://greatlakesequity.org/resource/culturally-sustaining-pedagogies-teaching-and-learning-justice
http://www.cast.org/our-work/about-udl.html#.XGriJ5NKhTY
http://www.colorincolorado.org/article/differentiated-instruction-english-language-learners
https://greatlakesequity.org/resource/critical-and-inclusive-practices-literacy
https://wida.wisc.edu/sites/default/files/resource/FocusOn-Identifying-ELLs-with-Specific-Learning-Disabilities.pdf
https://greatlakesequity.org/resource/cultural-linguistic-and-ecological-framework-response-intervention-english-language
https://ici.umn.edu/products/impact/261/261.pdf
https://www.tandfonline.com/doi/abs/10.1080/15348431.2014.1000541?scroll=top&needAccess=true&journalCode=hjle20
https://www.tandfonline.com/doi/full/10.1080/1361332052000341006?src=recsys
http://amaejournal.utsa.edu/index.php/amae/article/view/309
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Reflective Questions for Praxis: Infographic One 

Dual Language Learners with Disabilities: Who are they? 

 Looking at this infographic, 
consider the following questions: 

 DLLs are a diverse set of 
students.  What information 
does the infographic tell us 
and not tell us about DLL 
diversity? 

 How does this connect to your 
own educational context? 

 Finding demographic data 
specific to DLLs with 
disabilities is difficult.  What 
does this say about policies 
and practices? 

What are the implications for 
your educational context? 

 Use the Office of Civil Rights 
data link to look up your school 
or district.  Schools and 
districts sometimes treat DLL 
and special education 
categories as mutually 
exclusive and have either-or 
policies (though against the 
law). 

 Does that data reflect what 
you expected to find?  Why or 
why not? 
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Reflective Questions for Praxis: Infographic Two 

Dual Language Learners or Disability: A Slippery Slope 

 Looking at this infographic, consider 
the following questions: 

 What policies do your school and/
or district have in place for 
evaluating DLLs for LDs? 

 Is there alignment between the 
policies and actual practices? 

 Why is identifying whether a DLL 
might have LD a slippery slope? 

 What are the ramifications of the 
decision-making during this 
process? 

 In what ways does your school’s 
RTI process (not) account for 
DLLs? 

 Do DLLs end up in the most 
intensive tiers? 

 How can your school’s RTI be 
improved for DLLs? 

 How are language and learning 
differences accounted for in your 
school’s evaluation process? 

 Who is (not) involved in the 
process? 

 What is missing or working well? 
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Reflective Questions for Praxis: infographic Three 

Teaching Dual Language Learners with Disabilities 

 Looking at this infographic, consider 
the following questions: 

 Why do you think culture is 
salient throughout this 
infographic? 

 What does culturally responsive/
sustaining pedagogies mean to 
you? How are they discussed at 
your school? 

 Listen to the podcast at the 
Culturally Sustaining Pedagogies: 
Teaching and Learning for Justice 
link. In what ways does Professor 
Paris reinforce and/or challenge 
your understandings? 

 In what ways do teachers at your 
school discuss the cultural and 
linguistic wealth as resources? 

 Is language framed as a resource 
or a barrier? In what ways? 

 In what ways are families framed 
as problems or as resources? 

 In what way can DLLs with 
disabilities access to information 
presented in class? In what ways 
can they demonstrate their 
understanding? 

 Which students benefit the most/
least? 
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About the Centers 

Introduction 

Great Lakes Equity Center (Center) is an educational research and service center 

located in Indiana University’s School of Education at IUPUI. The Center engages in 

equity-focused technical assistance and related research with educational and 

community agencies focused on systemic improvements to serve all learners with 

particular focus on educational access, participation and outcomes for those who have 

been historically marginalized. Midwest and Plains Equity Assistance Center is a project 

of the Center and provides technical assistance related to educational equity based on 

student race, national origin, sex, and religion at no cost to public educational agencies 

throughout its 13-state region in the Midwest and Plains.  

Approximately 1 in 11 students receive special education services under the Individuals 

with Disabilities Education Improvement Act (IDEA; U.S. Department of Education 

[USDOE], 2018).  Schools are obligated to identify and evaluate all eligible students 

and, for those who qualify, to provide free, appropriate, public education in the least 

restrictive environment.  However, schools’ requirements and families’ rights under the 

law can be confusing for both families (Fish, 2008) and educators (O’Connor, Yasik, & 

Horner, 2016).  On one hand, states and schools have considerable latitude in how they 

implement requirements, which means state laws and district or school procedures can 

vary widely, and the federal Department of Education is frequently called on to clarify 

the law.  In addition, disability rights can intersect in complicated ways with other federal 

laws, particularly civil rights laws intended to prevent discrimination on the basis of race, 

nationality, sex, or religion.   

Copyright © 2019 by Great Lakes Equity Center  

About This Tool 

To help families navigate these processes, this tool is intended to introduce students 

and families to their rights in common scenarios, promote educational equity for 

students with disabilities, describe potential recourse or remedies for educational 

discrimination, and provide resources to enhance equity within schools.  Families’ rights 

and options under the law are extensive, so this tool highlights some common concerns 

for students or families about students’ disability or civil rights throughout the process of 

qualifying for and receiving special education services
1
.  In all cases, open 

communication, such as requesting a meeting, can be helpful.  Where the alternatives 

1 The following examples are not exhaustive of situations that may jeopardize civil rights within education and anyone 
with additional questions is encouraged to contact governing authorities for guidance regarding specific concerns. 
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About This Tool (Continued) 

described do not lead to satisfactory outcomes, you may also consider:  

 requesting a meeting to discuss your concerns. 

 requesting a mediation meeting with a third party. 

 filing a complaint with the Office of Civil Rights within 180 days of the incident. 

 writing a complaint letter to the state education agency within one year of the 

incident. 

 requesting a due process hearing within two years.  If you disagree with the 

due process decision, you can file a civil lawsuit within 90 days of that 

decision. 

General Resources 

 Ideas to Improve Parent-to-Professional Communication with School Staff
2 
 

 Parent Training Center
3
 

 Find Your Parent Training Center
4
 

 US DOE Office of Civil Rights (OCR)
5
 

 How to File a US DOE OCR Discrimination Complaint
6
 

 Ideas to Improve Parent-to-Professional Communication with School Staff
7
 

 Dispute Resolution Information from PACER
8
 

 Dispute Resolution Options
9
 

 Dispute Resolution Option Facts
10

 

 Tips on Informal Negotiation
11

 

 Sample Letters for Dispute Resolution
12

  

2 https://www.pacer.org/parent/improve-communications.asp  
3 https://www.understood.org/en/school-learning/special-services/special-education-basics/parent-traning-centers-a-

free-resource  
4 https://www.parentcenterhub.org/find-your-center/  
5 https://www2.ed.gov/about/offices/list/ocr/index.html  
6 https://www2.ed.gov/about/offices/list/ocr/docs/howto.html  
7 https://www.pacer.org/parent/improve-communications.asp  
8 https://www.pacer.org/disputeresolution/  
9 https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/6-options-for-resolving-an-iep-

dispute  
10 https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/at-a-glance-options-for-dispute-

resolution  
11 https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/11-tips-on-informal-negotiation-
strategies  
12 https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/download-sample-letters-for-

dispute-resolution  

https://www.pacer.org/parent/improve-communications.asp
https://www.understood.org/en/school-learning/special-services/special-education-basics/parent-traning-centers-a-free-resource
https://www.parentcenterhub.org/find-your-center/
https://www2.ed.gov/about/offices/list/ocr/index.html
https://www2.ed.gov/about/offices/list/ocr/docs/howto.html
https://www.pacer.org/parent/improve-communications.asp
https://www.pacer.org/disputeresolution/
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/6-options-for-resolving-an-iep-dispute
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/at-a-glance-options-for-dispute-resolution
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/11-tips-on-informal-negotiation-strategies
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/download-sample-letters-for-dispute-resolution
https://www.pacer.org/parent/improve-communications.asp
https://www.understood.org/en/school-learning/special-services/special-education-basics/parent-traning-centers-a-free-resource
https://www.understood.org/en/school-learning/special-services/special-education-basics/parent-traning-centers-a-free-resource
https://www.parentcenterhub.org/find-your-center/
https://www2.ed.gov/about/offices/list/ocr/index.html
https://www2.ed.gov/about/offices/list/ocr/docs/howto.html
https://www.pacer.org/parent/improve-communications.asp
https://www.pacer.org/disputeresolution/
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/6-options-for-resolving-an-iep-dispute
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/6-options-for-resolving-an-iep-dispute
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/at-a-glance-options-for-dispute-resolution
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/at-a-glance-options-for-dispute-resolution
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/11-tips-on-informal-negotiation-strategies
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/11-tips-on-informal-negotiation-strategies
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/download-sample-letters-for-dispute-resolution
https://www.understood.org/en/school-learning/your-childs-rights/dispute-resolution/download-sample-letters-for-dispute-resolution
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I. Scenario: My child’s school says my child needs special education/has 
a disability, but I disagree.  

You have the right to:  You may:  Resources 

 

 refuse consent for an 

evaluation. 

 refuse special education 

services if your child is 

found eligible. 

 remove your child from 

receiving special education 

services at any time.  

 refuse a request for a 

reevaluation for special 

education services. 

However, schools have a 

right to reevaluate students 

if they choose.1 

 

 request a meeting to 

discuss alternative 

supports. 

 discuss concerns with 

your child’s teacher(s) and 

other school personnel 

(e.g., case manager, 

school administrator, 

school psychologist, 

counselor, interventionist/

specialist, social worker). 

 refuse consent to 

evaluation. 

 seek an independent 

educational evaluation.  

 

 Can You Refuse and Evaluation?2  

 What Is Consent?3  

134 CFR § 300.300 (Individuals with Disabilities in Education Act, Section 300.300) 
2https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/can-i-refuse-to-let-the-school-evaluate-my-

child  
3https://www.parentcenterhub.org/consent/  

Notes 
  

  

  

  

  

 

https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/can-i-refuse-to-let-the-school-evaluate-my-child
https://www.parentcenterhub.org/consent/
https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/can-i-refuse-to-let-the-school-evaluate-my-child
https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/can-i-refuse-to-let-the-school-evaluate-my-child
https://www.parentcenterhub.org/consent/
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II. Scenario: I am concerned that the evaluation plan proposed by my 
child’s school will not collect enough information to make a decision of 
special education eligibility.  

You have the right to:  You may:  Resources 
 

 be included on the evaluation team 

and actively participate in meetings 

regarding evaluation, identification, 

and placement issues.1  

Schools must: 

 use a variety of technically sound 

instruments to conduct an evaluation 

for special education services. 

 not use a single test or measure to 

decide whether a child is a child with a 

disability. 

 Students have the right to receive a 

comprehensive evaluation to identify 

all service needs, but services are not 

determined by the eligibility category 

selected as a result of the evaluation.2 

Comprehensive evaluations could 

evaluate health, vision, hearing, 

intelligence, academic achievement, 

communication, motor ability, and 

social/emotional functioning.
3
 

 

 

 request a meeting/consult 

with other member of the 

evaluation team to discuss 

your concerns about your 

child’s learning and 

development, including 

what you think might be 

missed by the current plan.  

 

 

 National Counsel for 

Learning Disabilities 

Parent Guide Chapter 5 

and Questions to Ask 

about Evaluation Plan4  

Notes 
  

  

  

  

  

 

134 CFR § 300.501(b) (Individuals with Disabilities in Education Act, Section 300.501) 
234 CFR § 300.304(c)(6) (Individuals with Disabilities in Education Act, Section 300.304 
334 CFR § 300.304 (Individuals with Disabilities in Education Act, Section 300.304) 
4https://www.ncld.org/wp-content/uploads/2014/11/IDEA-Parent-Guide1.pdf  Chapter 5 (Evaluation) begins on page 25, Questions to 

Ask About Evaluation Plans on page 90  

https://www.ncld.org/wp-content/uploads/2014/11/IDEA-Parent-Guide1.pdf
https://www.ncld.org/wp-content/uploads/2014/11/IDEA-Parent-Guide1.pdf
https://www.ncld.org/wp-content/uploads/2014/11/IDEA-Parent-Guide1.pdf
https://www.ncld.org/wp-content/uploads/2014/11/IDEA-Parent-Guide1.pdf
https://www.ncld.org/wp-content/uploads/2014/11/IDEA-Parent-Guide1.pdf
https://www.ncld.org/wp-content/uploads/2014/11/IDEA-Parent-Guide1.pdf
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III. Scenario: My child’s school says my child does not qualify for special 
education, but I think they are denying my child services they need to 
be successful in school.  

You have the right to:  You may:  Resources 

 

 request clarification on why 

your child is not eligible. 

Families have the right to be 

active members of 

evaluation teams.1  

 request an evaluation by the 

school or independent 

educational evaluation.2  

 request alternative services 

or accommodations such as 

the school’s consideration 

eligibility under Section 504 

of the Americans with 

Disabilities Act.  

 

 

 request a copy of the 

evaluation report. 

 request to review test 

protocols. 

 email or submit a letter 

formally requesting 

additional testing by the 

school, an independent 

educational evaluation, or 

consideration of Section 

504 eligibility.  

 

 National Center for Learning 
Disabilities Parenting Guide Ch. 33 

 6 Steps to Request an Evaluation4 

 10 Steps to Take for Denied 
Services5 

 10 Responses for Denied/Cut 
Services6 

 

Notes 

  

  

  

  

  

 

134 CFR § 300.321 (Individuals with Disabilities in Education Act), 34 CFR § 300.501(b) (Individuals with Disabilities in Education Act, 

Section 300.501)  
234 CFR § 300.502 (Individuals with Disabilities in Education Act) 
3https://www.ncld.org/wp-content/uploads/2014/11/IDEA-Parent-Guide1.pdf     
4https://www.understood.org/en/school-learning/evaluations/evaluation-basics/6-steps-for-requesting-a-school-evaluation  
5https://www.understood.org/en/school-learning/your-childs-rights/if-losing-services/10-steps-to-take-if-your-child-is-denied-services  
6https://www.understood.org/en/school-learning/your-childs-rights/if-losing-services/10-smart-responses-for-when-the-school-cuts-or-

denies-services  

https://www.ncld.org/wp-content/uploads/2014/11/IDEA-Parent-Guide1.pdf
https://www.ncld.org/wp-content/uploads/2014/11/IDEA-Parent-Guide1.pdf
https://www.understood.org/en/school-learning/evaluations/evaluation-basics/6-steps-for-requesting-a-school-evaluation
https://www.understood.org/en/school-learning/your-childs-rights/if-losing-services/10-steps-to-take-if-your-child-is-denied-services
https://www.understood.org/en/school-learning/your-childs-rights/if-losing-services/10-steps-to-take-if-your-child-is-denied-services
https://www.understood.org/en/school-learning/your-childs-rights/if-losing-services/10-smart-responses-for-when-the-school-cuts-or-denies-services
https://www.understood.org/en/school-learning/your-childs-rights/if-losing-services/10-smart-responses-for-when-the-school-cuts-or-denies-services
https://www.ncld.org/wp-content/uploads/2014/11/IDEA-Parent-Guide1.pdf
https://www.understood.org/en/school-learning/evaluations/evaluation-basics/6-steps-for-requesting-a-school-evaluation
https://www.understood.org/en/school-learning/your-childs-rights/if-losing-services/10-steps-to-take-if-your-child-is-denied-services
https://www.understood.org/en/school-learning/your-childs-rights/if-losing-services/10-smart-responses-for-when-the-school-cuts-or-denies-services
https://www.understood.org/en/school-learning/your-childs-rights/if-losing-services/10-smart-responses-for-when-the-school-cuts-or-denies-services
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IV. Scenario: I think my child may have been unfairly identified as 
needing special education services because of our/their race, 
nationality, language, gender, sexuality, or disability.  

You have the right to:  You may:  Resources 

 

 not be discriminated against 

based on your race, 

nationality, language, 

gender, sexuality, or 

disability.1  

 refuse an educational 

evaluation. 

 refuse consent for an 

individual educational plan 

(IEP) or a 504 plan. 

 withdraw your child from 

receiving special education 

services at any time.2  

 request an independent 

evaluation.3  

 

 email or submit a letter 

formally requesting 

additional testing by the 

school, an independent 

educational evaluation, or 

consideration of Section 

504 eligibility. 

 request a meeting with 

your child’s teacher(s) and 

school psychologist to 

discuss your concerns and 

perspective.  

 

 Fact Sheet: Preventing Racial 

Discrimination in Special 

Education4  

 Dear Colleague Letter: Preventing 

Racial Discrimination in Special 

Education5  

 Title IX and Sex Discrimination6  

Notes 

  

  

  

  

  

 

142 U.S.C § 2000d (Title IV of the Civil Rights Act of 1964, Pub. L. 88–352, Title VI, § 601), 20 U.S.C. § 1681 et seq. (Title IX of the 

Education Amendments of 1972), 28 CFR Part 35 (Title II of the Americans with Disabilities Act), Section 504(a) of the Rehabilitation 

Act of 1973  
234 CFR § 300.300 (Individuals with Disabilities in Education Act, Section 300.300)  
334 CFR § 300.304 (Individuals with Disabilities in Education Act, Section 300.304b)  
4https://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-racedisc-special-education.pdf  
5https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201612-racedisc-special-education.pdf  
6https://www2.ed.gov/about/offices/list/ocr/docs/tix_dis.html  

https://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-racedisc-special-education.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-racedisc-special-education.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-racedisc-special-education.pdf
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201612-racedisc-special-education.pdf
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201612-racedisc-special-education.pdf
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201612-racedisc-special-education.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/tix_dis.html
https://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-racedisc-special-education.pdf
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201612-racedisc-special-education.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/tix_dis.html
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V. Scenario: I think my child’s school should be providing translators/
interpreters while testing my child or during our meetings regarding 
special education or discipline, but they said it is not possible.  

You have the right to:  You may:  Resources 

 

 an evaluation for your child 

that will yield reliable and 

valid results.1 The evaluation 

materials should be 

nondiscriminatory and 

administered in the child’s 

native language or language 

most likely to provide 

accurate information. 

 be provided an interpreter to 

ensure you understand the 

content of educational 

meetings.2 

 

 refuse to consent to the 

evaluation without the use 

of translators/interpreters. 

 

 Dear Colleague Letter: English 

Learner Students and Limited 

English  

Proficient Parents3 

  Can You Refuse and Evaluation?4 

 What is consent?5 

 

Notes 

  

  

  

  

  

 

134 C.F.R. §300.304(c)(1)(ii) (Individuals with Disability in Education Act)  
234 C.F.R. §300.322(e) (Individuals with Disability in Education Act Section 300.322)  
3https://www.justice.gov/sites/default/files/crt/legacy/2015/01/07/eldcleng.pdf (evaluation information page 24-28)  
4https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/can-i-refuse-to-let-the-school-evaluate-my-child  
5https://www.parentcenterhub.org/consent/  

https://www.justice.gov/sites/default/files/crt/legacy/2015/01/07/eldcleng.pdf
https://www.justice.gov/sites/default/files/crt/legacy/2015/01/07/eldcleng.pdf
https://www.justice.gov/sites/default/files/crt/legacy/2015/01/07/eldcleng.pdf
https://www.justice.gov/sites/default/files/crt/legacy/2015/01/07/eldcleng.pdf
https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/can-i-refuse-to-let-the-school-evaluate-my-child
https://www.parentcenterhub.org/consent/
https://www.justice.gov/sites/default/files/crt/legacy/2015/01/07/eldcleng.pdf
https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/can-i-refuse-to-let-the-school-evaluate-my-child
https://www.parentcenterhub.org/consent/
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VI. Problem: I think my child’s school is disciplining my child when they 
should be providing special education services, therapy, or other 
support, not punishment.  

You have the right to:  You may:  Resources 

 

 contest/appeal the 

disciplinary action under the 

requirement that schools 

provide due process for all 

students.1 

 request an evaluation of 

special education eligibility if 

your child does not have an 

IEP and you believe that 

your child’s behavior may be 

attributable to a disability.2 

 If your child has an IEP, the 

school must determine that 

their behavior is not 

caused by their disability if 

suspended for more than 10 

days or for offenses that 

constitute a pattern. 

 If your child has an IEP and 

is suspended for more than 

10 days, schools must 

conduct a functional 

behavior analysis (FBA) and 

develop a behavior 

intervention plan (BIP) or 

review the implementation of 

an existing FBA and BIP.3 

BIPs should emphasize 

positive behavior supports.  

 You have the right to request 

to amend an existing IEP.4 

 

 

 request an evaluation of 

special education/Section 

504 eligibility. 

 request a meeting to 

discuss discipline of your 

child. 

 keep detailed records on 

each incident and any 

communication with the 

school.  

 

 

 School Discipline: The Rights of 

Students with IEPs and 504 Plans5 

 School Discipline: The Rights of 

Students without IEPs and 504 

Plans6 

 Quick Guide: School Discipline For 

Special Education Students7 

 Restraint and Seclusion: Resource 

Document8 

 Dear Colleague Letter: 

Nondiscriminatory Administration of 

School Discipline9 

 6 Steps to Request an Evaluation10 

 Record/Documents to Keep11 

 Keeping Good Records12  

 Organize an IEP Binder13 

 IEP Binder Checklist14 

https://www.understood.org/en/school-learning/your-childs-rights/basics-about-childs-rights/school-discipline-the-rights-of-students-with-ieps-and-504-plans
https://www.understood.org/en/school-learning/your-childs-rights/basics-about-childs-rights/school-discipline-the-rights-of-students-with-ieps-and-504-plans
https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/school-discipline-the-rights-of-kids-without-an-iep-or-504-planf
https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/school-discipline-the-rights-of-kids-without-an-iep-or-504-planf
https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/school-discipline-the-rights-of-kids-without-an-iep-or-504-planf
https://law.duke.edu/childedlaw/schooldiscipline/downloads/QUICKGUIDE1-3.pdf
https://law.duke.edu/childedlaw/schooldiscipline/downloads/QUICKGUIDE1-3.pdf
https://sites.ed.gov/idea/files/restraints-and-seclusion-resources.pdf
https://sites.ed.gov/idea/files/restraints-and-seclusion-resources.pdf
https://www2.ed.gov/ocr/letters/colleague-201401-title-vi.pdf
https://www2.ed.gov/ocr/letters/colleague-201401-title-vi.pdf
https://www2.ed.gov/ocr/letters/colleague-201401-title-vi.pdf
https://www.understood.org/en/school-learning/evaluations/evaluation-basics/6-steps-for-requesting-a-school-evaluation
https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school-records-are-important-to-keep
http://www.pacer.org/parent/php/php-c155.pdf
https://www.understood.org/en/school-learning/special-services/ieps/how-to-organize-your-childs-iep-binder
https://www.understood.org/en/school-learning/special-services/ieps/download-iep-binder-checklist


Notes 
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VI. Problem (cont.): I think my child’s school is disciplining my child 
when they should be providing special education services, therapy, or 
other support, not punishment.  

114th Amendment of the United States Constitution  
234 CFR § 300.300 (Individuals with Disabilities in Education Act)  
334 CFR § 300.530 (Individuals with Disabilities in Education Act)  
434 CFR § 300.324 (Individuals with Disabilities in Education Act)  
5https://www.understood.org/en/school-learning/your-childs-rights/basics-about-childs-rights/school-discipline-the-rights-of-students-

with-ieps-and-504-plans  
6https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/school-discipline-the-rights-of-kids-without-an-iep-

or-504-planf  
7https://law.duke.edu/childedlaw/schooldiscipline/downloads/QUICKGUIDE1-3.pdf  
8https://sites.ed.gov/idea/files/restraints-and-seclusion-resources.pdf  
9https://www2.ed.gov/ocr/letters/colleague-201401-title-vi.pdf  
10https://www.understood.org/en/school-learning/evaluations/evaluation-basics/6-steps-for-requesting-a-school-evaluation  
11https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school

-records-are-important-to-keep  
12http://www.pacer.org/parent/php/php-c155.pdf 
13https://www.understood.org/en/school-learning/special-services/ieps/how-to-organize-your-childs-iep-binder  
14 https://www.understood.org/en/school-learning/special-services/ieps/download-iep-binder-checklist  

 

https://www.understood.org/en/school-learning/your-childs-rights/basics-about-childs-rights/school-discipline-the-rights-of-students-with-ieps-and-504-plans
https://www.understood.org/en/school-learning/your-childs-rights/basics-about-childs-rights/school-discipline-the-rights-of-students-with-ieps-and-504-plans
https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/school-discipline-the-rights-of-kids-without-an-iep-or-504-planf
https://www.understood.org/en/school-learning/your-childs-rights/evaluation-rights/school-discipline-the-rights-of-kids-without-an-iep-or-504-planf
https://law.duke.edu/childedlaw/schooldiscipline/downloads/QUICKGUIDE1-3.pdf
https://sites.ed.gov/idea/files/restraints-and-seclusion-resources.pdf
https://www2.ed.gov/ocr/letters/colleague-201401-title-vi.pdf
https://www.understood.org/en/school-learning/evaluations/evaluation-basics/6-steps-for-requesting-a-school-evaluation
https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school-records-are-important-to-keep
https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school-records-are-important-to-keep
http://www.pacer.org/parent/php/php-c155.pdf
https://www.understood.org/en/school-learning/special-services/ieps/how-to-organize-your-childs-iep-binder
https://www.understood.org/en/school-learning/special-services/ieps/download-iep-binder-checklist
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VII. Scenario: My child is being bullied because of their disability and 
the school is not doing enough to help.  

You have the right to:  You may:  Resources 

 

 Your child has a right to 

schooling without 

discrimination.1  

Schools have a responsibility to 

provide students with disabilities 

with a free and appropriate 

public education (FAPE).2 

Bullying related to a student’s 

disability may constitute a denial 

of FAPE.3 There is no federal 

legislation that relates explicitly 

to bullying, but bullying that may 

be considered discriminatory 

can be addressed via legislation. 

Case law establishes that school 

staff must address known or 

suspected discrimination or 

harassment and should have 

procedures in place.  

 

 seek assistance from the 

school’s administrators or 

mental health provider(s), 

such as the school 

counselor, school 

psychologist, or school 

social worker.  

 

 Dear Colleague Letter: Bullying 

Students with Disabilities4  

 Dear Colleague Letter: Harassment 

and Bullying5  

 Dear Colleague Letter: Prohibited 

Disability Harassment6  

 Bullying and Harassment of 

Students with Disabilities7  

 Bullying and Youth with Disabilities 

and Special Health Needs8  

Notes 

  

  

  

  

  

 

1Section 504(a) of the Rehabilitation Act of 1973  
234 CFR § 300.101 (Individuals with Disabilities in Education Act)  
3https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/bullyingdcl-8-20-13.pdf  
4https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/bullyingdcl-8-20-13.pdf  
5https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201010.html  
6https://www2.ed.gov/about/offices/list/ocr/docs/disabharassltr.html  
7https://www.pacer.org/bullying/resources/students-with-disabilities/  
8https://www.stopbullying.gov/at-risk/groups/special-needs/index.html  

https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/bullyingdcl-8-20-13.pdf
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/bullyingdcl-8-20-13.pdf
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201010.html
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201010.html
https://www2.ed.gov/about/offices/list/ocr/docs/disabharassltr.html
https://www2.ed.gov/about/offices/list/ocr/docs/disabharassltr.html
https://www.pacer.org/bullying/resources/students-with-disabilities/
https://www.pacer.org/bullying/resources/students-with-disabilities/
https://www.stopbullying.gov/at-risk/groups/special-needs/index.html
https://www.stopbullying.gov/at-risk/groups/special-needs/index.html
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/bullyingdcl-8-20-13.pdf
https://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/bullyingdcl-8-20-13.pdf
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201010.html
https://www2.ed.gov/about/offices/list/ocr/docs/disabharassltr.html
https://www.pacer.org/bullying/resources/students-with-disabilities/
https://www.stopbullying.gov/at-risk/groups/special-needs/index.html
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VIII. Problem: My child was told that they may not participate in a 
school or extracurricular activity because of accommodations that would 
be necessary.  

You have the right to:  You may:  Resources 

 

 Your child with a disability 

has a right to equal 

opportunities to participate in 

nonacademic and 

extracurricular services to 

the maximum extent 

appropriate. Examples of 

services may include clubs, 

athletic groups, counseling 

services, recreational 

activities, employment, 

among others.1  

 Students with 504 Plans 

have the right to participate 

in educational and 

extracurricular settings to the 

maximum extent 

appropriate.2  

Schools must provide equal 

opportunity to non-academic 

services to students with 504 

Plans.3  

 

 

See general alternatives  

 

 

 Office of Civil Rights Frequently 

Asked Questions About Section 

504 and the Education of Children 

with Disabilities4  

 Extracurricular Activities and 

Students with Disabilities5  

 Dear Colleague Letter: Students 

with Disabilities in Extracurricular 

Athletics6  

Notes 
  

  

  

  

  

 

134 CFR § 300.107 (Individuals with Disabilities in Education Act)  
234 CFR § 104.34 (Section 504 of the Rehabilitation Act of 1973)  
334 CFR § 104.37 (Section 504 of the Rehabilitation Act of 1973)  
4https://www2.ed.gov/about/offices/list/ocr/504faq.html  
5https://www.pacer.org/parent/php/PHP-c195.pdf  
6https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201301-504.pdf  

https://www2.ed.gov/about/offices/list/ocr/504faq.html
https://www2.ed.gov/about/offices/list/ocr/504faq.html
https://www2.ed.gov/about/offices/list/ocr/504faq.html
https://www2.ed.gov/about/offices/list/ocr/504faq.html
https://www.pacer.org/parent/php/PHP-c195.pdf
https://www.pacer.org/parent/php/PHP-c195.pdf
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201301-504.pdf
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201301-504.pdf
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201301-504.pdf
https://www2.ed.gov/about/offices/list/ocr/504faq.html
https://www.pacer.org/parent/php/PHP-c195.pdf
https://www2.ed.gov/about/offices/list/ocr/letters/colleague-201301-504.pdf
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IX. Problem: My child’s school said that my child needs to be medicated 
(e.g., taking Adderall to treat ADHD symptoms). 

You have the right to:  You may:  Resources 

 

 make independent medical 

decisions regarding whether 

or not your child takes 

psychotropic medication to 

treat symptoms related to a 

disability or other 

psychological condition.  

 request school support to 

manage and administer 

medication if your child does 

take any.1 

Public schools cannot require 

students to be medicated in 

order to attend school or receive 

special education services .2 

 

 Talk to the school’s mental 

health provider(s), such as 

the school counselor, 

school psychologist, or 

school social worker, or 

behavioral interventionist 

about other ways to 

support your child’s 

behavior.  

 

 

 Can the school require my child to 

take ADHD medication?3  

Notes 
  

  

  

  

  

 

1Section 504 of the Rehabilitation Act of 1973  
234 CFR § 300.174 (Individuals with Disabilities in Education Act)  
3https://www.understood.org/en/learning-attention-issues/treatments-approaches/medications/can-a-school-make-medication-a-

requirement-for-my-child-to-attend  

https://www.understood.org/en/learning-attention-issues/treatments-approaches/medications/can-a-school-make-medication-a-requirement-for-my-child-to-attend
https://www.understood.org/en/learning-attention-issues/treatments-approaches/medications/can-a-school-make-medication-a-requirement-for-my-child-to-attend
https://www.understood.org/en/learning-attention-issues/treatments-approaches/medications/can-a-school-make-medication-a-requirement-for-my-child-to-attend
https://www.understood.org/en/learning-attention-issues/treatments-approaches/medications/can-a-school-make-medication-a-requirement-for-my-child-to-attend
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X. Scenario: I do not believe that my child is being provided the 
services that are specified in their IEP or 504 Plan.  

You have the right to:  You may:  Resources 

 

 receive regular updates on 

your child’s academic or 

behavioral progress within 

special education (i.e., 

progress towards annual 

goals specified on IEP).1 

 request amendments to your 

child’s IEP.2 

Schools are responsible for 

providing services included on a 

child’s IEP.3  Schools have a 

responsibility to review IEP’s no 

less than annually.   

 

 meet with your child’s case 

manager to discuss what 

services are and aren’t 

provided. 

 ask for progress reports.  

 

 Record/Documents to Keep4 

 Keeping Good Records Helps 

Special Education Stay on Track5 

 How to Organize an IEP Binder6 

 IEP Binder Checklist7 

 When IEP Services are NOT 

Delivered8 

 

Notes 
  

  

  

  

  

 

134 CFR § 300.320 (Individuals with Disabilities in Education Act)  
234 CFR § 300.324 (Individuals with Disabilities in Education Act)  
3https://www.wrightslaw.com/info/iep.replace.services.crabtree.htm  
4https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school-

records-are-important-to-keep  
5http://www.pacer.org/parent/php/php-c155.pdf  
6https://www.understood.org/en/school-learning/special-services/ieps/how-to-organize-your-childs-iep-binder  
7https://www.understood.org/en/school-learning/special-services/ieps/download-iep-binder-checklist  
834 CFR § 300.501(b) (Individuals with Disabilities in Education Act, Section 300.501)  

https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school-records-are-important-to-keep
http://www.pacer.org/parent/php/php-c155.pdf
http://www.pacer.org/parent/php/php-c155.pdf
https://www.understood.org/en/school-learning/special-services/ieps/how-to-organize-your-childs-iep-binder
https://www.understood.org/en/school-learning/special-services/ieps/download-iep-binder-checklist
https://www.wrightslaw.com/info/iep.replace.services.crabtree.htm
https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school-records-are-important-to-keep
https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school-records-are-important-to-keep
http://www.pacer.org/parent/php/php-c155.pdf
https://www.understood.org/en/school-learning/special-services/ieps/how-to-organize-your-childs-iep-binder
https://www.understood.org/en/school-learning/special-services/ieps/download-iep-binder-checklist
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XI. Problem: I feel that my child is being educated in a more 
restrictive environment than necessary (i.e., too much time spent in 
special classes).  

You have the right to:  You may:  Resources 

 

 to be included on the 

evaluation team and 

participate in meetings 

regarding your child’s 

individual placement.1  Your 

child has the right to be 

educated in the least 

restrictive environment (i.e., 

one that prioritizes general 

education and inclusion with 

nondisabled children to the 

maximum extent 

appropriate).  

Schools may place students in 

more restrictive environments if 

their needs cannot be met with 

supplementary aids and 

services.2 

 

 

 ask for a meeting to 

discuss and/or reconsider 

your child’s placement.  

 

 Least Restrictive Environments3 

 Starter Set of Resources on LRE4 

 Inclusion, Least Restrictive 

Environment (LRE), 

Mainstreaming5  

Notes 
  

  

  

  

  

 

134 CFR § 300.501(b) (Individuals with Disabilities in Education Act, Section 300.501)  
234 CFR § 300.114 (Individuals with Disabilities in Education Act)  
3https://www.pacer.org/ec/early-intervention/least-restrictive-environments.asp  
4https://www.parentcenterhub.org/lre-resources/  
5https://www.wrightslaw.com/info/lre.index.htm  

https://www.pacer.org/ec/early-intervention/least-restrictive-environments.asp
https://www.parentcenterhub.org/lre-resources/
https://www.wrightslaw.com/info/lre.index.htm
https://www.wrightslaw.com/info/lre.index.htm
https://www.wrightslaw.com/info/lre.index.htm
https://www.pacer.org/ec/early-intervention/least-restrictive-environments.asp
https://www.parentcenterhub.org/lre-resources/
https://www.wrightslaw.com/info/lre.index.htm
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XII. Problem: I am concerned that the services on my child’s IEP are 
ineffective and not meeting their individual needs.  

You have the right to:  You may:  Resources 

 

 receive regular updates on 

your child’s academic or 

behavioral progress within 

special education (i.e., 

progress towards annual 

goals specified on IEP).1 

  request amendments to 

your child’s IEP at any time.2 

Schools have a responsibility to 

review IEP’s no less than 

annually. 

 

 request an amendment to 

current IEP to better meet 

the needs of your child. 

 keep records to track 

IEP/504 plans to provide 

evidence and clarification.  

 

 Record/Documents to Keep3 

 Keeping Good Records Helps 

Special Education Stay on Track4 

 How to Organize an IEP Binder5 

 IEP Binder Checklist6 

 

Notes 

  

  

  

  

  

 

134 CFR § 300.320 (Individuals with Disabilities in Education Act)  
234 CFR § 300.324 (Individuals with Disabilities in Education Act)  
3https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school-

records-are-important-to-keep  
4http://www.pacer.org/parent/php/php-c155.pdf  
5https://www.understood.org/en/school-learning/special-services/ieps/how-to-organize-your-childs-iep-binder  
6https://www.understood.org/en/school-learning/special-services/ieps/download-iep-binder-checklist  

https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school-records-are-important-to-keep
http://www.pacer.org/parent/php/php-c155.pdf
http://www.pacer.org/parent/php/php-c155.pdf
https://www.understood.org/en/school-learning/special-services/ieps/how-to-organize-your-childs-iep-binder
https://www.understood.org/en/school-learning/special-services/ieps/download-iep-binder-checklist
https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school-records-are-important-to-keep
https://www.understood.org/en/learning-attention-issues/understanding-childs-challenges/observing-taking-notes/why-certain-school-records-are-important-to-keep
http://www.pacer.org/parent/php/php-c155.pdf
https://www.understood.org/en/school-learning/special-services/ieps/how-to-organize-your-childs-iep-binder
https://www.understood.org/en/school-learning/special-services/ieps/download-iep-binder-checklist
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XIII. Problem: My child’s school is requesting personal information I 
don’t feel comfortable sharing.  

You have the right to:  You may:  Resources 

 

 refuse to provide this 

information 

 Schools cannot:  

 deny enrollment if you or 

your child cannot prove 

residency due to 

homelessness.1 

  ask about citizenship or 

request for citizenship 

verification.2 

 deny or discourage 

enrollment due to lack of birth 

certificate or a foreign birth 

certificate. 

 require your or your child’s 

social security number.3  

 require information regarding 

a student’s race or ethnicity 

during school enrollment. 

Schools must seek parental 

consent prior to surveying 

students about their or their 

family’s: political beliefs, 

psychological problems, sexual 

behaviors or attitudes, illegal 

behavior, critical views of family, 

privileged relationships (e.g., 

medical providers), religious 

practices or beliefs, or 

income. Schools seeking to 

survey students about any of the 

above information must allow 

parents to opt out their children.4 

 

 

 omit any information you 

don’t feel comfortable 

providing. 

 opt out of surveys that 

seek to collect information 

for which you are not 

comfortable or aligns with 

the Protection of Pupil 

Rights Act.  

 

 Fact Sheet: Information on the 

Rights of All Children to Enroll in 

School5 

 Dear Colleague Letter on Rights of 

All Children to Enroll in Schools6 

 Know Your Rights: Achieving 

Academic Success for 

Undocumented in the P-20 

Pipeline
7
 

142 U.S.C. § 11432(g)(3)(C)(1) (McKinney-Vento Homeless Assistance Act)  
242 U.S.C. § 2000c-6 (Title IV)  
35 U.S.C.§552a with exception (The Freedom of Information Act)  
420 U.S. Code § 1232h (Protection of Pupil Rights Act of 1978, Pub. L. No. 107-110 § 1061)  
5https://www.justice.gov/sites/default/files/crt/legacy/2014/05/08/plylerfact.pdf  
6https://www.justice.gov/sites/default/files/crt/legacy/2014/05/08/plylerletter.pdf  
7https://greatlakesequity.org/sites/default/files/20182706615_equity_tool.pdf  

https://www.justice.gov/sites/default/files/crt/legacy/2014/05/08/plylerfact.pdf
https://www.justice.gov/sites/default/files/crt/legacy/2014/05/08/plylerfact.pdf
https://www.justice.gov/sites/default/files/crt/legacy/2014/05/08/plylerfact.pdf
https://www.justice.gov/sites/default/files/crt/legacy/2014/05/08/plylerletter.pdf
https://www.justice.gov/sites/default/files/crt/legacy/2014/05/08/plylerletter.pdf
https://greatlakesequity.org/sites/default/files/20182706615_equity_tool.pdf
https://greatlakesequity.org/sites/default/files/20182706615_equity_tool.pdf
https://greatlakesequity.org/sites/default/files/20182706615_equity_tool.pdf
https://greatlakesequity.org/sites/default/files/20182706615_equity_tool.pdf
https://www.justice.gov/sites/default/files/crt/legacy/2014/05/08/plylerfact.pdf
https://www.justice.gov/sites/default/files/crt/legacy/2014/05/08/plylerletter.pdf
https://greatlakesequity.org/sites/default/files/20182706615_equity_tool.pdf


Notes 
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About the Centers 

Introduction 

Great Lakes Equity Center (Center) is an educational research and service center 

located in Indiana University’s School of Education at IUPUI. The Center engages in 

equity-focused technical assistance and related research with educational and 

community agencies focused on systemic improvements to serve all learners with 

particular focus on educational access, participation, and outcomes for those who have 

been historically marginalized. Midwest and Plains Equity Assistance Center is a project 

of the Center and provides technical assistance related to educational equity based on 

student race, national origin, sex, and religion at no cost to public educational agencies 

throughout its 13-state region in the Midwest and Plains.  

Rural LGBTQ+ youth experience victimization, mental health issues, and negative 

school experiences (Palmer, Kosciw, & Bartkiewicz, 2012). As a result, they find it 

more difficult to come out (De Pedro, Lynch, & Esqueda, 2018) and report feeling 

uncomfortable talking with school staff about concerns related to their LGBTQ+ 

identities (Palmer, Kosciw, & Bartkiewicz, 2012). While students are reluctant to 

speak to school staff, so, too, are staff reluctant to speak with students about related 

issues because they have not been trained to do so. In fact, rural school staff report 

even higher levels of inadequate preparation, awareness, and comfort than those in 

urban and suburban communities and schools (Page, 2017). They have, however, 

expressed a willingness to gain further training and education to support LGBTQ+ 

students in rural communities (Page, 2017).  

 

Research shows that education on resources and where to find them, models of 

inclusive teaching practices and methodologies, and professional development 

sessions would assist school staff in learning how to support LGBTQ+ youth 

(Blackburn & Thomas, 2019; Page, 2017; Palmer et al., 2012). This Equity Tool 

strives to support this effort by offering an introductory professional learning session 

for school personnel to engage in order to learn about the experiences, assets, and 

needs of LGBTQ+ youth toward becoming better allies and educators. This session 

should be used in conjunction with other efforts across schools and communities to 

create a safer and more supportive environment for LGBTQ+ youth. For example, 

explicit and comprehensive anti-bullying and anti-discrimination policies that address 

LGBTQ+ needs and concerns, unfortunately rare in rural schools (Kosciw et al., 

2016), would further promote preparation, awareness, and comfort among school 

staff while offering practical—and essential—protections for LGBTQ+ youth. Further,  
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Introduction (Continued) 

ongoing education is necessary. No single session can accomplish the work that 

needs to be done. 

The purpose of this Equity Tool is to provide explicit guidance and resources for the 

facilitation of a professional learning experience to educate staff in schools about 

LGBTQ students in rural communities.  

The goals of this session are: 

 To educate school staff about the challenges experienced by LGBTQ youth in rural

communities.

 To teach school staff to respond carefully and effectively to students enduring such

challenges.

 To encourage school staff to be committed to making their school safe, enriching,

and empowering for all students, including but not limited to LGBTQ students.

The objectives of this session are: 

 To facilitate discussion regarding LGBTQ+ youth and their needs by introducing

vocabulary and language.

 To provide school personnel with a list of resources for rural LGBTQ+ youth, so

that they might connect youth with resources.

 To prepare school personnel to serve as allies for rural LGBTQ+ youth.

 To assist teachers in implementing an inclusive curriculum by introducing

potential materials for lessons and units.

The anticipated outcomes of this session are: 

 School staff will be prepared to recognize the challenges experienced by LGBTQ

youth in rural communities.

 School staff will be prepared to respond to students enduring such challenges.

 School staff will be prepared to make their school safe, enriching, and

empowering for all students, including but not limited to LGBTQ+ students.



Session Schedule 

15 min:    Introductions & Group 

 Expectations     

45 min:    Vocabulary & Language 

15 min:    Facts & Figures 

15 min:    Coming Out 

50 min:    Scenarios 

10 min:   Break 

15 min:   Being an Ally 

50 min:   Action Planning 

10-15 min:  Unpinning

10-15 min:  Wrap Up & Feedback

Total time: 4 hours 

- 3 -
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Preparing for the Session 

Setting Up 

1. This professional learning session should be facilitated by a school staff or

community member who is familiar and knowledgeable about the needs,

concerns, and strengths of LGBTQ+ youth, schools, and rural communities,

especially the community in which the school resides.

2. Seek support from the administration for implementing the session. The

session should be scheduled during a day and time and in a space that

encourages attendance.

3. In order to facilitate discussion, this program works best if tables and/or desks

are set into a circle or U shape. It may be helpful to have packets of the

materials printed and placed at each seat before participants arrive.

4. It is also helpful if the materials for the first activity, Vocabulary & Language,

are already in place around the room, especially the sticky flip chart pages for

vocabulary words. This will save time during the program.

5. Make it your own! This program is designed to be flexible, with the ability to

be tailored to your school or community’s specific needs and contexts.

6. Don’t forget to do an evaluation of the program. Feedback will help improve

the program for the future.
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 Materials: White board or sticky flip chart paper, markers, glossary 

Introductions process: Introducing yourself and the participants to one another 

is important for the group to get to know one another and begin to build a learning 

space. 

1. Introduce yourself briefly, perhaps including why this program is important to

you and how it came to be implemented at this school.

2. On the whiteboard or sticky flip chart paper, write the topics participants

should share in introductions.

3. Suggested: Name, gender pronouns, role/position, one thing you hope to

learn today. Refer to the Glossary (Appendix E) for definitions of potentially

new topics and terminology, including but not limited to gender pronouns.

4. Model the introduction.

5. Start with a participant on right or left and go around until everyone has had a

chance to share.

Group expectations process: 

1. Frame the activity. For example, “Before we go any further, we are going to

set up group expectations. This will help us build community and a foundation

for trust.”

2. Introduce the concept of “Brave Spaces” (Cook-Sather, 2016). This space has

risk, and it takes bravery to enter, as we will all be vulnerable. Painful or

difficult experiences will be acknowledged and supported. We all work

together to create this brave space.

3. Ask participants to contribute some group expectations. Write them on the

whiteboard or sticky flip chart paper.

 Suggested expectations include: respect, honesty, permission to

make mistakes and apologize for them, recognizing hurts

4. Before moving on, ask if there are any more expectations, different ideas, or

disagreements with the current list. Make adjustments, if appropriate, based on

feedback.

Introductions and Group Expectations (15 minutes) 
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Vocabulary & Language Activity (45 minutes) 

Materials: Post-it sticky notes; sticky flip chart paper hung around the room, each 

with one vocabulary word. Words may include the following: lesbian, gay, bisexual, 

transgender, cisgender, queer, pansexual, intersex, heterosexism, homophobia, 

questioning. Refer to the Glossary (Appendix E).  

Process: 

1. Frame the activity. For example, “It is important to know important vocabulary

and language in order to support our students.”

2. Emphasize that language is fluid and ever-changing. These words are not set

in stone, especially for youth, who may be seeking and trying out different

language.

3. Emphasize the need for people to self-identify, and not make assumptions

about language uses or “labels.”

4. Give directions for the activity: Participants will write their ideas for definitions,

questions about the terms, or stereotypes they may have heard about the

people included in a term on sticky notes and place them on the posters.

Then have a discussion about the various terms.

5. Participants should take 7 minutes to write their thoughts and post their sticky

notes. At 7 minutes, ask if anyone needs more time. Provide up to 3 more

minutes if necessary.

6. Bring group back together for discussion. Discussion should take about 30

minutes. Go to each vocabulary term and read participants’ ideas.

 Leave space for participants to ask questions.

 Emphasize that language is fluid and personal. For example, a woman

you might assume identifies as “lesbian” may prefer “queer” or even

“gay” in some situations. Some people do not like the word “queer” and

do not wish to be called that.

 Address potential stereotypes and concerns. Remind the group that it

is ok to make mistakes and to apologize for them. For example,

someone might say “a gay” or “a transgender,” rather than “a gay

person” or “a transgender person.” Someone might say “it” instead of

“they” when referring to someone. Identify the mistake.

7. The knowledge, beliefs, understandings, and comfort of the participants will

vary widely based on life experiences as well as community and social identities.

The facilitator may experience push-back or resistance from participants. The

following are potential items that may arise during this, or future, sections of the
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session and potential responses. The facilitator can also refer participants to the 

resource list. 

a. Religious pushback, or concerns about religion: Explain that in a public

school, all freedoms are honored, which includes religion but also

sexual orientation and gender identity. It is a responsibility of school

staff to support these freedoms.

b. Some version of “what made gay people gay?”: Misconceptions about

sexual abuse causing individuals to be gay may be brought up. Explain

that these are misconceptions, no one can be “made” gay.

c. An adult can make a child gay, or a gay adult might abuse children:

reinforce that no one can be “made” gay, and identity is different than

pedophilia. There is no record of LGBTQ+ people experiencing or

perpetrating abuse at a higher rate that non-LGBTQ+ people.

d. Children don’t need to learn about sex and/or sexuality: Emphasize

that LGBTQ+ issues are not just about sex and sexuality. These

concerns are about people’s identities and lives. No one wants to be

reduced to sex.

e. Some version of “I don’t want gay people hitting on me”: Stress that

just because someone is gay doesn’t mean they want to be with you or

are attracted to you. Do you want to be with every man/woman you

see?

f. Some version of concern about transgender people and restrooms:

Emphasize there is no record of transgender folks assaulting or

harassing others in restrooms, but a lot of evidence of the opposite.

Transgender people are often attacked in restrooms. If someone is

uncomfortable, they can choose to use a family/gender-neutral

restroom.

8. Before moving on, address any pressing questions or concerns. If they will be

addressed in a future part of the session, tell the participant you will “put a pin in

it. ” Write it down on the whiteboard or a sticky flip chart paper.



Coming Out (15 minutes) 
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Facts and Figures (15 minutes) 

Materials: Facts & Figures handout (Appendix A) 

Process: 

1. If not already included in a packet for participants and placed at tables, pass

out Facts & Figures handout.

2. Frame the activity. For example, “Rural LGBTQ+ youth consistently

experience higher levels of victimization, mental health issues, and negative

school experiences than their urban and suburban peers. Further, rural

LGBTQ+ youth have limited access to community resources and supports,

including health and mental health services.”

3. Ask participants to volunteer read a bullet point.

4. Discuss the facts and figures for 10 minutes. Ask participants to share

reactions, thoughts, and questions. For example, “Is there a particular fact

that stood out to you and why? How do these facts affect our own students?

Where do we see these facts and figures in action in our school and

community?”

5. Before moving on, ask if there are any pressing questions or concerns. If they

will be addressed in a future part of the training, tell the participant you will

“put a pin in it.” Write it down on the whiteboard or a sticky flip chart paper.

Materials: Coming Out handout (Appendix B) 

Process: 

1. If not already included in a packet for participants and placed at tables, pass

out Coming Out handout.

2. Frame the activity. For example, “Now that we have a common language and

understanding of the climate for LGBTQ+ youth, let’s talk about coming out,

which some of our students may be experiencing.”

3. Introduce the meaning of “coming out.” Coming out refers to the process of

recognizing, accepting, and/or disclosing one’s sexual and/or gender identity.

Often called “coming out of the closet.” Coming out is a never-ending process,

because it continues each time a person interacts with new people, new

communities, and new contexts.

4. Give directions for activity: Participants pair and share the Coming Out

handout. This will take approximately 12 minutes.
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Scenarios, Speed Networking Style (50 minutes) 

a. For half of the time, pairs should read together and discuss the DOs

and DON’Ts of coming out.

b. For the other half of the time, bring the group back together.

Participants should share with the whole group items that resonated

with them or surprised them, or insights their partner had that

resonated with them.  Suggested discussion questions:

 What might coming out look like in our school or community?

 How would coming out be different in our school or community

than in others?

 Why is understanding the coming out process important?

5. Before moving on, ask if there are any pressing questions or concerns. If they

will be addressed in a future part of the training, tell the participant you will “put a

pin in it.”  Write it down on the whiteboard or a sticky flip chart paper.

Materials: Scenarios (Appendix C), time keeping device 

Process: 

1. Frame the activity. For example, “Now we will look at some scenarios that

students and teachers may experience. In some scenarios, you will have the

perspective of the teacher, and in some you will have the student

perspective.”

2. If not already included in a packet for participants and placed at tables, pass

out the Scenarios.

3. Give directions for Speed Networking activity:

a. The whole group should split into two groups. Group one should form a

circle facing out. Group two should pair up with someone from group

one, forming a larger circle facing in. If there are an uneven number of

people, have two people in group one form a pair.

b. Read aloud the first scenario to the group. Then, using a timer, give

each pair two minutes to discuss the scenario.

c. Call time. Direct each person in group two to move one person to the

left.  Repeat step B for all 8 scenarios (this will take approximately 25-

30 minutes).

4. Bring the group back together to discuss (10-15 minutes). Start by asking

questions, such as:

a. Was there a particular scenario and/or response that really struck you?

b. Did one of your partners say something that really resonated with you?

c. Have you experienced one of these scenarios at our school or in our

community?
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Break (10 minutes) 

5. Before moving on, ask if there are any pressing questions or concerns. If they

will be addressed in a future part of the training, tell the participant you will “put a

pin in it.” Write it down on the whiteboard or a sticky flip chart paper.

Announce ten-minute break. Invite participants to write questions, comments, or 

concerns that have not yet been addressed on sticky notes and give them to facilitator.  

Facilitator will keep notes with “pinned” items. 

Materials: Being an Ally handout (Appendix D) 

Process:  

1. If not already included in a packet for participants and placed at tables, pass

out Being an Ally handout.

2. Give direction for activity: Have participants pair and share the Being an Ally

handout, 11 minutes.

a. Pairs should read together and discuss the handout. This should take

3-4 minutes.

b. Bring the group back together for whole group discussion. Suggested

discussion questions:

 How are these aspects of being an ally used (or not) in our

school? In our community?

 What items resonated or surprised you?

 Did your partner share anything that resonated with you?

 Other questions, comments, or concerns (this should take 7-8

minutes).

3. Before moving on, ask if there are any pressing questions or concerns. If they

will be addressed in a future part of the training, tell the participant you will “put a

pin in it.” Write it down on the whiteboard or a sticky flip chart paper.

Be(com)ing an Ally (15 minutes) 
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Action Planning (55 minutes) 

Materials: Sticky flip chart paper, markers 

Process: 

1. Frame the activity. For example: “Now that we’ve learned some language,

what our students may be experiencing, and a bit about how to be an ally,

let’s create action plans.”

2. Write guiding questions on whiteboard or sticky flip chart paper.

a. How can we be allies?

b. What can we as teachers/school staff do to support LGBTQ+

students?

c. What do we need in our school to better affirm and support LGBTQ+

students?

d. What do we need in our community to better affirm and support

LGBTQ+ youth?

3. Give directions for activity: Participants will form groups of 3-5. Each group

will take a sticky flip chart paper and markers. Groups will form. Each group

will brainstorm an issue or concern. They may get inspiration from the

scenarios discussed earlier. Together, they should craft an action plan, using

the questions (in step 2) as a guide.

4. Groups engage in creating action plans. Facilitator should check in at 20

minutes and ask if groups need more time to work. Provide up to 5 minutes

more time, if necessary.

5. Facilitator should divide remaining time evenly among groups.

 Groups should stick their papers on the wall. Each group should

present their action plan, then invite questions and comments from

other groups.

Unpinning (10-15 minutes) 

Process: 

1. Turn group’s attention to the “pinned” items. Read each and ask if the item

has been addressed. If the item has not, discuss it briefly. You may encounter

questions or comments that you consider to be offensive. Rather than spend

a lot of time on such items, simply explain why you find it offensive and move

on.

2. If you are willing and comfortable, you can invite lingering questions and

concerns outside of the program via e-mail, for example.
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Wrap-Up and Feedback (10-15 minutes) 

Materials: Resources & Supports handout (Appendix F), program evaluation 

sheet (Appendix G) 

Process: 

1. If not already included in a packet for participants and placed at tables, pass

out Resources & Supports handout.

2. Give a brief explanation of handout and ask participants to keep the handout

available for themselves and students. Emphasize importance of connecting

LGBTQ+ youth to supports and resources.

3. Thank participants for participating and offer any closing comments.

4. If not already included in a packet for participants and placed at tables, pass

out program evaluation.

5. Participants can use remainder of time to complete and turn in an evaluation

of the program.

Closing Thoughts and Further Implications: Professional learning sessions like this 

Equity Tool, when implemented alongside other efforts, like establishing a student 

organization and comprehensive anti-bullying and discrimination policies, can assist rural 

school staff in creating a safe and supportive school environment for LGBTQ+ youth. 

Research shows that when teachers, administrators, and school staff are informed about 

and supportive of LGBTQ+ youth, they feel safe and empowered (Blackburn, Clark, & 

Schey, 2018). This is especially important in rural schools and communities, where 

LGBTQ+ youth report higher levels of victimization and mental health issues, with lower 

academic achievement than their urban and suburban peers (Palmer et al., 2012). 

Commitment to education and practical action in supporting LGBTQ+ students is 

imperative. 

This session is just a start. Teacher inquiry groups, such as the Pink TIGers (Blackburn, et 

al, 2010), are a model for ongoing efforts to engage in this work, The Pink TIGers are a 

group of educators and school staff who have met for over a decade to investigate and 

promote learning about LGBTQ+ youth and create sustainable change through teacher and 

professional development that go beyond one-time or short-term programs and training 

(Blackburn et al., 2018). The professional learning session described in this Equity Tool 

should similarly be part of long-term and sustainable efforts to foster safe, supportive, and 

empowering schools for LGBTQ+ youth, especially in rural communities where such efforts 

may be resisted or difficult to sustain (Blackburn & Thomas, 2019). While rural LGBTQ+ 

youth consistently report more concerns and less safety than there urban and suburban 

peers, rural school staff can implement strategies like these and more to begin to address 

hostile and disempowering school environments. 
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Appendix A: Facts & Figures 

Facts & Figures 

 81% of rural LGBTQ+ students felt unsafe during the past year, more likely than urban

or suburban students.

 94% of rural LGBT students heard homophobic language, while 87% reported being the

target of homophobic language and verbal harassment in the past year.

 86% of rural LGBT students heard someone wasn’t “masculine” enough, while 69%

heard someone wasn’t “feminine” enough. Further, 68% reported being the target of

verbal harassment for gender expression in the past year.

 45% of rural LGBT students were physically harassed in the past year for sexual

orientation, 31% for gender expression.

 2 in 5 rural LGBT students experience cyberbullying, significantly higher than urban or

suburban youth.

 Only 6% of rural LGBT students reported their peers intervening in instances of

victimization based on sexual orientation, while only 5% based on gender expression.

 In 2012, students heard staff make homophobic remarks (25%), sexist remarks (30%),

or negative remarks about a student’s gender expression (35%).

 Only 13% of rural LGBT students reported that school staff intervened most or all of the

time when in instances of homophobic language, while only 11% said teachers

intervened on behalf of students being verbally harassed for gender expression.

 60% of rural LGBT students don’t report harassment or assault to school staff or family

members.

 68% of rural LGBT students said that when instances of victimization are reported, the

responses are ineffective.

 Rural schools typically have a lack of affirming and supportive LGBTQ+ policies,

resources, and supports.

 Though Genders and Sexualities Alliances (GSAs, also sometimes called Gay-Straight

Alliances) in schools provide a variety of benefits for LGBTQ+ youth and lead to a safer,

more affirming climate, rural schools are much less likely to have a GSA (Page, 2017).

 Local supports and community organizations are more effective and sustainable for rural

communities and LGBTQ+ youth (Gray, 2009).

Data gathered from Palmer et al., 2012, Strengths and silences, unless otherwise indicated 
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Appendix B: Coming Out 

Coming Out (of the closet): 

is the process by which someone accepts and identifies with their sexuality and/or 
gender identity and shares their identity with others 

 It is a continuous process as LGBTQ+ people must make decisions about sharing each

time they meet new people or are in a new setting or context.

 Some people are out in some spaces, but not in others; for example, a young man who

identifies as gay may be out at school and to his friends, but not at home to his family.

 Coming out is risky and people who are coming out may feel vulnerable; a decision to

come out to a person or group is one of trust.

If Someone Comes Out to You: 

DO: 

 Know this is a sign of trust and vulnerability; thank them for having the courage to share

this part of themselves with you.

 Check in on how confidential this is: Do other people know? Is this a secret?

 Remember that sexuality and/or gender identity is one dimension of many of this

person, they are still the same person you befriended or loved before.

 Be interested and curious; ask them questions that are sensitive, and understand that

they may not have all the answers.

 Ask them how you can best support them.

 Check in with them during the time after coming out to you to show your support and

care.

DON’T: 

 Downplay the significance of their sharing with you: “I always knew it!” Or, “Oh, it’s no

big deal.”

 Show or mention disappointment: “Oh, your parents must be disappointed they won’t

have grandchildren.”

 Tell anyone they have not given you permission to tell, this is called outing.

 Ask how they know they are that identity.

 Ask questions that cross personal barriers you wouldn’t have crossed before.

 Assume you know why they came out to you.

 Rush the process of trying to understand their sexuality or gender identity.

 Make it about you or tell them you know exactly how they feel.
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Appendix C: Scenarios 

Scenario 1: You are a 6
th
 grade student. While doing makeup work during lunch in your 

teacher’s classroom, you overhear a conversation between two teachers about your 

friend. These teachers believe you cannot hear them. “I’m telling you, Ginger,” Mrs. 

Sherman whispers, “that boy is funny. Like too-much-estrogen funny.” You see Mrs. 

Thatcher nod, “Well Jean, I don’t know what’s wrong with him. His family’s a good 

Christian family. He’s got a father figure, and they go to church every Sunday.” (True 

story; see Shelton & Lester, 2016). 

How does this make you feel? What assumptions are these teachers making? How do 

you think your friend would feel if he had heard it? What can you, as a student, do in 

this case?  

Scenario 2: You are an 11
th
 grade ELA teacher. You have assigned students to read 

Aristotle and Dante Discover the Secrets of the Universe, an award-winning young adult 

novel that explores race, gender, intellectualism, and a relationship between two young 

men. The day after you assigned the book and handed out the directions for the unit 

project, your principal calls you to the office. A parent has come to the school and is 

extremely angry you have assigned a book that “promotes a homosexual lifestyle.”  

How does this make you feel? What would you do? What support would you need in 

this situation?  

Scenario 3: You are a 9
th
 grade student. During lunch, you realized you left something 

in your locker. Down the hallway, hidden from view under the stairs, you see two older 

students looming over a classmate, Pete. As you get closer, you can hear them calling 

Pete a “fag” and a “pussy.” They are making fun of him for not making the baseball 

team. You want to go for help, but you know another student had complained about 

homophobic harassment, and nothing was done. 

What would you do? How would the scenario be different if Pete was gay or straight? 

What does the scenario suggest about the school personnel? 
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Appendix C: Scenarios (Continued) 

Scenario 4: You are a 10
th
 grade student. You have recently come out to your group of 

close-knit friends as bisexual. You are still struggling to understand what this means for 

you and have turned to your friends for support. However, your friends have made a few 

comments that make you uncomfortable. One friend laughed and said, “Oh, so you just 

want to have sex with everyone!” Another friend seemed disbelieving and told you, 

“Whatever, you’re full-on gay and you don’t want to admit it.” These comments and a 

few others have made you increasingly upset. 

How does this make you feel? What would you do? What assumptions have your 

friends made? What support would you need in this situation?  

Scenario 5: You are a 2
nd

 grade teacher and new this year to your school. You have 

been getting close with the 3
rd

 grade teacher, Ms. Harrison. A few months into the 

school year, you felt comfortable enough to come out to her. She seemed surprised and 

hesitant but accepting. This week, the other teachers seem to be avoiding you. The 

principal calls you to his office, and the superintendent is there as well. The principal 

informs you they are thinking of placing you on administrative leave while they decide 

“what to do with you,” since the school staff and some of the parents are uncomfortable 

with an LGBTQ+ person teaching their children. There were even hints of losing your 

job! 

How does this make you feel? What would you do? What support would you need in 

this situation? 

Scenario 6: You are an 8
th
 grade student. You feel close with your math teacher, and 

so you share with them that you think you might be gay. Surprisingly, your teacher gets 

angry and tells you it is a sin, then marches you to the principal’s office. As a 

punishment, the principal says you are required to stay after school for detention and 

read and copy passages from the Bible. You are afraid they are going to call your 

parents, so you stay. (True story: https://www.nytimes.com/2018/05/16/us/oregon-

school-lgbt-students-bible.html) 

How does this make you feel? What would you do? What assumptions are the school 

personnel making? What support would you need in this situation?  

https://www.nytimes.com/2018/05/16/us/oregon-school-lgbt-students-bible.html
https://www.nytimes.com/2018/05/16/us/oregon-school-lgbt-students-bible.html
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Appendix C: Scenarios (Continued) 

Scenario 7: You are a 12th grade student. You have known for as long as you can 

remember that you are “different” because you have been bullied and teased, especially 

on social media. You know you are transgender, but you have never told anyone. A few 

years ago, a man in your small town came out as gay and was harassed so badly that 

he moved away. As far as you know, no one has ever been out as transgender in your 

community, let alone your small school. You don’t know where to go or how to begin to 

figure out how to become your true self. 

How does this make you feel? What would you do? What support would you need in 

this situation? How can you find support and resources?   

Scenario 8: You are an 8
th
 grade student. Your small rural town has recently been 

rocked by the suicide of a 9-year-old boy you went to school with. His parents insist he 

died from suicide because of bullying after he came out. They are calling for a change 

of culture and policies in your community. Though you didn’t know him well, his death 

has really hit you hard, and you want to help make your school and community a safer 

place for your LGBTQ+ classmates.  

What would you do? What support would you need in this situation? How can you find 

support and resources? 
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Appendix D: Being an Ally 

What is an Ally? 

An ally is a member of a dominant social or cultural group who takes a stand against 

injustice directed against targeted or oppressed groups. An ally:  

DOES: 

 Understand that they do not and cannot know everything about being an ally and

supporting LGBTQ+ people.

 Consider how the culture and context of their community affects LGBTQ+ people.

 Take responsibility for learning about their own and LGBTQ+ history, culture, and

experiences, and how oppression works in everyday life.

 Acknowledge their unearned privileges received as a result of being a member of a

dominant group and works to eliminate or change privileges to rights for LGBTQ+

people.

 Listen to and respect the perspectives and experiences of LGBTQ+ people.

 Remember that LGBTQ+ people are a diverse group, within and across identities.

 Make mistakes, own up to them, learn from them, and try again.

 Accept feedback about their own behavior and attitudes and reflect on it.

 Believe they can make a difference by acting and speaking out against injustice.

 Cultivate support from other allies.

DOES NOT: 

 Assume.

 Believe they know exactly how an LGBTQ+ person feels and what they experience.

 Speak for an LGBTQ+ person or attempt to define another person’s identity or

experiences in their own terms.

 Expect an LGBTQ+ person to speak for the entire LGBTQ+ community.

 Think LGBTQ+ people all have the same needs and goals.

 View LGBTQ+ people as needing to be pitied, saved, or rescued.

 Ignore or deny the connections among all forms of injustice.

 Use targeted language, like “I’m straight but…” or “My lesbian friend…”
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Appendix E: Glossary 

BISEXUAL—“A person who is emotionally and/or physically attracted to two 

genders” (GLSEN, 2014, p. 2).   

CISGENDER—“A person whose gender identity and expression are aligned with the 

gender they were assigned at birth” (GLSEN, 2014, p. 2).  

GAY—“A person who is emotionally and/or physically attracted to some members of 

the same gender” (GLSEN, 2014, p. 2).  

GENDER EXPRESSION/PRESENTATION—“The way a person acts, dresses, speaks, 

and behaves (i.e., feminine, masculine, androgynous). Gender expression does not 

necessarily correspond to assigned sex at birth or gender identity” (National LGBT 

Health Education Center, 2016, p. 2). 

GENDER NON-CONFORMING—“Describes a gender expression that differs from a 

given society’s norms for males and females” (National LGBT Health Education Center, 

2016, p. 3).  

HETEROSEXISM—“A system of oppression that benefits straight/heterosexual people 

at the expense of lesbian, gay and bisexual people. Heterosexism may take the form of 

Homophobia or Biphobia, bias and discrimination towards lesbian, gay, and 

bisexual people” (GLSEN, 2014, p. 2).  

HOMOSEXUAL—“A person who is emotionally and/or physically attracted to some 

members of the same gender. Many people prefer the terms ‘lesbian’ or ‘gay’, 

instead” (GLSEN, 2014, p.3).  

INTERSEX—“An umbrella term used to describe a variety of conditions in which a 

person is born with reproductive and/or sexual anatomy that doesn’t seem to fit the 

medical definitions of female or male” (GLSEN, 2014, p. 3).  

LESBIAN—“A person who is female-identified and who is emotionally and/or physically 

attracted to some other females” (GLSEN, 2014, p. 3).  

LGBTQ+ —“LGBTQ+ is an acronym for Lesbian, Gay, Bisexual, Trans, Queer/

Questioning, and others. It refers to a population of people united by having gender 

identities or sexual orientations that differ from the heterosexual and cisgender 

majority” (Social Justice and Advocacy, n.d.).  

PANSEXUAL—“A person who is emotionally and/or physically attracted to some 

people, regardless of their gender identity” (GLSEN, 2014, p. 3).  



- 19

Copyright © 2020 by Great Lakes Equity Center 

Appendix E: Key Terms (Continued) 

QUEER—“An umbrella term used to describe a sexual orientation, gender identity or 

gender expression that does not conform to dominant societal norms. While it is used 

as a neutral, or even a positive term among many LGBT people today, historically 

‘queer’ was used as a derogatory slur” (GLSEN, 2014, p.3).  

QUESTIONING—“A person who is in the process of understanding and exploring what 

their sexual orientation and/or gender identity and gender expression might 

be” (GLSEN, 2014, p.3).  

SEXUAL ORIENTATION—“The inner feelings of who a person is attracted to 

emotionally and/or physically, in relation to their own gender identity” (GLSEN, 2014, 

p.1).

STRAIGHT OR HETEROSEXUAL—“A person who is emotionally and/or physically 

attracted to some members of another gender (specifically, a male-identified person 

who is attracted to some females or a female-identified person who is attracted to some 

males)” GLSEN, 2014, p. 3).  

TRANSGENDER—A “broad term that can be used to describe people whose gender 

identity is different from the gender they were thought to be when they were born. 

‘Trans’ is often used as shorthand for transgender.” (https://transequality.org/issues/

resources/understanding-transgender-people-the-basics)   

https://transequality.org/issues/resources/understanding-transgender-people-the-basics
https://transequality.org/issues/resources/understanding-transgender-people-the-basics
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Appendix F: Resources & Supports 

General Training and PD for Educators 

 Information about a variety of language, issues, concerns, and strengths of LGBTQ+

communities: http://www.revelandriot.com/resources/

 Links for fostering an inclusive climate in schools:

 https://mcc.gse.harvard.edu/resources-for-educators/supporting-lgbtqia-youth

-resource-list

 http://www.welcomingschools.org/resources/school-tips/lgbtq-inclusive-

schools-what/

 https://www.gsafewi.org/wp-content/uploads/Best-Practices-for-Supporting-

LGBTQ+-Youth-as-They-Return-to-School.pdf

 Free training materials and curriculum for the Safe Zone program:

 https://thesafezoneproject.com/

 Tips and assistance for starting a training program like Safe Zone:

 https://thesafezoneproject.com/teach/

 https://www.hrc.org/resources/establishing-an-allies-safe-zone-program

 https://www.campuspride.org/resources/resources-to-help-create-a-safe-zone

-training/

 Teaching Tolerance website toward LGBTQ+ professional development: https://

www.tolerance.org/topics/gender-sexual-identity

Getting a Gay Straight Alliance (GSA) Off the Ground 

 GLSEN: https://www.glsen.org/participate/student-action/gsa

 GSAnetwork: https://gsanetwork.org/

 Teaching Tolerance: https://www.tolerance.org/magazine/10-tips-for-starting-a-gsa

 American Civil Liberties Union (ACLU): https://www.aclu.org/other/how-start-gay-

straight-alliance-gsa

 Open letter of support for GSAs by the US Department of Education: https://

www2.ed.gov/policy/elsec/guid/secletter/110607.html

 gSafe: https://gsafewi.org/resources/for-educators/creating-sustaining-a-gsa/

Finding Support for LGBTQ+ Youth 

 Gay and Lesbian Student Education Network (GLSEN): https://www.glsen.org/

 Gays and Lesbians Against Defamation (GLAAD): https://www.glaad.org/resourcelist

 CenterLink, finding the nearest LGBTQ+ center: https://www.lgbtcenters.org/

LGBTCenters

 Parents and Families of Lesbians and Gays (PFLAG), finding the nearest chapter:

https://pflag.org/needsupport

 Safe online community for LGBTQ+ youth: https://www.lgbtcenters.org/QChatSpace

http://www.revelandriot.com/resources/
https://mcc.gse.harvard.edu/resources-for-educators/supporting-lgbtqia-youth-resource-list
https://mcc.gse.harvard.edu/resources-for-educators/supporting-lgbtqia-youth-resource-list
http://www.welcomingschools.org/resources/school-tips/lgbtq-inclusive-schools-what/
http://www.welcomingschools.org/resources/school-tips/lgbtq-inclusive-schools-what/
https://www.gsafewi.org/wp-content/uploads/Best-Practices-for-Supporting-LGBTQ+-Youth-as-They-Return-to-School.pdf
https://www.gsafewi.org/wp-content/uploads/Best-Practices-for-Supporting-LGBTQ+-Youth-as-They-Return-to-School.pdf
https://thesafezoneproject.com/
https://thesafezoneproject.com/teach/
https://www.hrc.org/resources/establishing-an-allies-safe-zone-program
https://www.campuspride.org/resources/resources-to-help-create-a-safe-zone-training/
https://www.campuspride.org/resources/resources-to-help-create-a-safe-zone-training/
https://www.tolerance.org/topics/gender-sexual-identity
https://www.tolerance.org/topics/gender-sexual-identity
https://www.glsen.org/participate/student-action/gsa
https://gsanetwork.org/
https://www.tolerance.org/magazine/10-tips-for-starting-a-gsa
https://www.aclu.org/other/how-start-gay-straight-alliance-gsa
https://www.aclu.org/other/how-start-gay-straight-alliance-gsa
https://www2.ed.gov/policy/elsec/guid/secletter/110607.html
https://www2.ed.gov/policy/elsec/guid/secletter/110607.html
https://gsafewi.org/resources/for-educators/creating-sustaining-a-gsa/
https://www.glsen.org/
https://www.glaad.org/resourcelist
https://www.lgbtcenters.org/LGBTCenters
https://www.lgbtcenters.org/LGBTCenters
https://pflag.org/needsupport
https://www.lgbtcenters.org/QChatSpace
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Appendix F: Resources & Supports (Continued) 

 Hotlines and chat support for LGBTQ+ youth: http://www.glbtnationalhelpcenter.org/

 It Gets Better Project: https://itgetsbetter.org/

 Lambda Legal, understanding LGBTQ+ rights and a legal help desk: https://

www.lambdalegal.org/know-your-rights

 Family Equality Council, learning about federal, state, and local policy regarding

LGBTQ+ communities: https://www.familyequality.org/

 Health and mental health resources:

 From the CDC: https://www.cdc.gov/lgbthealth/youth-resources.htm

 National Alliance on Mental Illness (NAMI), finding an LGBTQ+ affirming

mental health provider: https://www.nami.org/find-support/lgbtq

 Gay and Lesbian Medical Association (GLMA), finding an LGBTQ+ affirming

healthcare provider: http://www.glma.org/index.cfm?

fuseaction=Page.viewPage&pageId=939&grandparentID=534&parentID=938

&nodeID=1

 Human Rights Campaign (HRC), Healthcare Equality Index: https://

www.hrc.org/hei/about-the-hei

 The Trevor Project, crisis intervention and suicide prevention: https://

www.thetrevorproject.org

Resources for Rural LGBTQ+ Youth  

 http://www.lgbtmap.org/rural-lgbt

 http://www.nclrights.org/our-work/rural-communities/

 https://www.glsen.org/blog/experiences-rural-lgbt-youth

 https://www.ruralhealthinfo.org/resources/topics/lgbt

 https://www.futurity.org/rural-lbgtq-youth-1187552/

 http://vov.com/blog/how-to-support-lgbt-students-in-rural-america

Creating and Implementing LGBTQ+ Inclusive Curricula 

 GLSEN: https://www.glsen.org/educate/resources/curriculum

 Lesson plan databases:

 GLSEN: https://www.glsen.org/educate/resources/lesson-plans

 Share My Lesson: https://sharemylesson.com/collections/lgbtq-resources

 Safe Schools Coalition: http://www.safeschoolscoalition.org/RG-

lessonplans.html

 Teachers Pay Teachers: https://www.teacherspayteachers.com/Browse/

Search:lgbt

 Anti-Defamation League: https://www.adl.org/education-and-resources/

resources-for-educators-parents-families/lesson-plans?ed_cat_id[193]=193

http://www.glbtnationalhelpcenter.org/
https://itgetsbetter.org/
https://www.lambdalegal.org/know-your-rights
https://www.lambdalegal.org/know-your-rights
https://www.familyequality.org/
https://www.cdc.gov/lgbthealth/youth-resources.htm
https://www.nami.org/find-support/lgbtq
http://www.glma.org/index.cfm?fuseaction=Page.viewPage&pageId=939&grandparentID=534&parentID=938&nodeID=1
http://www.glma.org/index.cfm?fuseaction=Page.viewPage&pageId=939&grandparentID=534&parentID=938&nodeID=1
http://www.glma.org/index.cfm?fuseaction=Page.viewPage&pageId=939&grandparentID=534&parentID=938&nodeID=1
https://www.hrc.org/hei/about-the-hei
https://www.hrc.org/hei/about-the-hei
https://www.thetrevorproject.org
https://www.thetrevorproject.org
http://www.lgbtmap.org/rural-lgbt
http://www.nclrights.org/our-work/rural-communities/
https://www.glsen.org/blog/experiences-rural-lgbt-youth
https://www.ruralhealthinfo.org/resources/topics/lgbt
https://www.futurity.org/rural-lbgtq-youth-1187552/
https://www.glsen.org/educate/resources/curriculum
https://www.glsen.org/educate/resources/lesson-plans
https://sharemylesson.com/collections/lgbtq-resources
http://www.safeschoolscoalition.org/RG-lessonplans.html
http://www.safeschoolscoalition.org/RG-lessonplans.html
https://www.teacherspayteachers.com/Browse/Search:lgbt
https://www.teacherspayteachers.com/Browse/Search:lgbt
https://www.adl.org/education-and-resources/resources-for-educators-parents-families/lesson-plans?ed_cat_id%5b193%5d=193
https://www.adl.org/education-and-resources/resources-for-educators-parents-families/lesson-plans?ed_cat_id%5b193%5d=193
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Appendix F: Resources & Supports (Continued) 

 Human Rights Educators USA: https://hreusa.org/hre-library/topics/lgbtq-

rights/lesson-plans/

 Podcasts and radio segments: https://safespaceradio.com/?s=lgbtq

 Elementary curricula and lessons:

 http://www.welcomingschools.org/resources/lesson-plans/lgbtq-inclusive-

schools/lgbtq-with-books/

 Secondary curricula and lessons:

 https://www.pbs.org/newshour/extra/tag/lgbt/

 Information for online schools: https://www.accreditedschoolsonline.org/education-

teaching-degree/lgbtq-youth/

 Content specific:

 Just click on your subject or grade level: http://www.safeschoolscoalition.org/

blackboard-teachers.html

 GLSEN regarding STEM: https://www.glsen.org/blog/why-and-how-stem-

curriculum-needs-be-lgbt-inclusive

 STEM: https://eic.rsc.org/ideas/four-tips-to-make-your-curriculum-lgbt-

inclusive/3009218.article

 Example: 8
th
 Grade Science Curriculum: https://fishyteaching.com/curriculum/

 Lambda Literary, writing project partnership: https://www.lambdaliterary.org/

lgbt-writers-in-schools/about-lgbt-writers-schools/

 History: https://gsafewi.org/resources/for-educators/books-and-curricula/lgbt-

history-materials/

 LGBTQ+ children’s and young adult literature lists and links:

 Checklist for inclusive children’s and young adult literature: https://

www.joinkidmap.org/digchecklist/

 https://socialjusticebooks.org/booklists/lgbtq/

 https://blog.leeandlow.com/category/diversity-race-and-representation/

genderlgbtq-diversity/

 https://sfpl.org/index.php?pg=2000154901

 https://glbtrt.ala.org/rainbowbooks/rainbow-books-lists

https://hreusa.org/hre-library/topics/lgbtq-rights/lesson-plans/
https://hreusa.org/hre-library/topics/lgbtq-rights/lesson-plans/
https://safespaceradio.com/?s=lgbtq
http://www.welcomingschools.org/resources/lesson-plans/lgbtq-inclusive-schools/lgbtq-with-books/
http://www.welcomingschools.org/resources/lesson-plans/lgbtq-inclusive-schools/lgbtq-with-books/
https://www.pbs.org/newshour/extra/tag/lgbt/
https://www.accreditedschoolsonline.org/education-teaching-degree/lgbtq-youth/
https://www.accreditedschoolsonline.org/education-teaching-degree/lgbtq-youth/
http://www.safeschoolscoalition.org/blackboard-teachers.html
http://www.safeschoolscoalition.org/blackboard-teachers.html
https://www.glsen.org/blog/why-and-how-stem-curriculum-needs-be-lgbt-inclusive
https://www.glsen.org/blog/why-and-how-stem-curriculum-needs-be-lgbt-inclusive
https://eic.rsc.org/ideas/four-tips-to-make-your-curriculum-lgbt-inclusive/3009218.article
https://eic.rsc.org/ideas/four-tips-to-make-your-curriculum-lgbt-inclusive/3009218.article
https://fishyteaching.com/curriculum/
https://www.lambdaliterary.org/lgbt-writers-in-schools/about-lgbt-writers-schools/
https://www.lambdaliterary.org/lgbt-writers-in-schools/about-lgbt-writers-schools/
https://gsafewi.org/resources/for-educators/books-and-curricula/lgbt-history-materials/
https://gsafewi.org/resources/for-educators/books-and-curricula/lgbt-history-materials/
https://www.joinkidmap.org/digchecklist/
https://www.joinkidmap.org/digchecklist/
https://socialjusticebooks.org/booklists/lgbtq/
https://blog.leeandlow.com/category/diversity-race-and-representation/genderlgbtq-diversity/
https://blog.leeandlow.com/category/diversity-race-and-representation/genderlgbtq-diversity/
https://sfpl.org/index.php?pg=2000154901
https://glbtrt.ala.org/rainbowbooks/rainbow-books-lists
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Appendix G: Program Evaluation 

Please respond to the following statements by circling the number that best represents 

your response. 

Strongly 

Agree 
Agree Unsure Disagree 

Strongly 

Disagree 
TOTAL 

I now have a greater 

knowledge of language 

and vocabulary pertinent 

to LGBTQ+ people.  
5 4 3 2 1 

I now have a greater 

knowledge of the issues 

and experiences of 

LGBTQ+ people in rural 

communities.  

5 4 3 2 1 

I can apply what I learned 

in this program to my 

practice of teaching 

coaching, counseling, 

nursing, administering, etc. 

5 4 3 2 1 

The facilitator 

communicated information 

well.   5 4 3 2 1 

This program encouraged 

me to become an ally.  5 4 3 2 1 

Point Total:  /25 
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Appendix G: Program Evaluation (Continued) 

1. Please circle one of the following options. Overall, I would rate this program:

Excellent  Good    Average Fair  Poor 

2. What motivated you to attend this program?

3. How do you plan on using this information in your professional and personal life?

4. Which portion of the program was the most useful to you? Which was the least

useful?

5. What would you change about the program?

6. Other comments, questions, concerns:
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The Midwest & Plains Equity Assistance Center (MAP Center) congratulates Ferndale Public 

Schools (FPS) of Ferndale, Michigan for being the recipient of the MAP Center’s inaugural Equity 

Innovator Recognition. Ferndale Public Schools was recognized during the MAP Center’s 2019 

Equity Leaders Institute for their demonstration of tangible and meaningful transformative change 

towards educational equity. Over the course of a multi-year partnership with the MAP Center, FPS 

defined ambitious goals that targeted increasing the capacity of school board members and district 

administrators to lead equity efforts. Realizing the importance of setting a clear and coherent 

message of equity from the top, prior to engaging school staff in professional development, board 

members and district leaders focused first on their own professional learning and participated in a 

series of customized equity-centered professional learning experiences facilitated by MAP Center 

staff. During a series of four full-day sessions, board members and district administrators examined 

key practices for equity-centered leadership, collaboratively developed an equity vision statement, 

and engaged in an equity-centered context analysis, resulting in the board and district leaders 

identifying several equity priorities for action. One of the most powerful outcomes of the professional 

learning sessions was the creation of an equity vision statement. This vision statement—now 

centered within strategic planning—informs policy development and enactment (Payno-Simmons, 

personal communication, September 16, 2019). Guided by this vision, the board together with the 

superintendent made policy changes that effectively removed some barriers to accessing 

opportunities, thereby increasing the participation of marginalized students and adults in school 

activities.  

  

Working in tandem to develop equity-centered policies, school boards and district leaders can 

directly disrupts traditional ways of thinking regarding student outcomes, which are often measured 

in ways that compare students against a dominant white, middle class standard of achievement 

(Coomer, Jackson, Kyser, Skelton, & Thorius, 2017). Instead, the purpose of school can be (re)

conceptualized as providing and increasing access to learning environments where all students “…

graduate as critical thinkers, with an appreciation and love of themselves, their communities, the 

larger society, and the world” (Skelton, personal communication, September 17, 2019). In doing this, 

students are “equipped to make decisions and actions toward self-determination and positive social 

change” (Skelton, personal communication, September 17, 2019). 

 

In this edition of the Equity Dispatch, we showcase the ways in which the FPS school board and 

district leaders center equity and join together with a common goal to improve schooling 

environments and student outcomes (Fusarelli, 2006). We lean on the experiences and narratives of 

FPS to discuss three barriers - maintaining of the status quo, intra-group conflict, and lack of 

communication and engagement with diverse community stakeholders that may surface when district 

leaders and school boards work to center equity as a means of engaging in transformative change 

(Grissom, 2012; Thompson, 2007; Warren, Kyser, Moore, Skelton, & Thorius, 2016). To close, we 

offer three equity-centered avenues - constructive conflict, critical discourse, and critical collaborative 

Did You Know 
Collaboration Between School Boards and 
District Leaders Increases Equity  
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inquiry. Through identification, school boards and district leaders can address said barriers and 

strengthen their collaborative relationship and work.  

3 

Why It Matters 
Barriers to Overcome When Centering Equity  

Providing the Historical Context of Ferndale Public Schools 

 

Ferndale is a predominately white suburb of Detroit, Michigan that has a rich, complex history within 

the realm of integration and desegregation. In 1978, under the Equal Education Opportunities Act, 

FPS was sued by the federal government for building an elementary school, which specifically 

assigned Black students and teachers to this school. Despite the lawsuit and desegregation order, 

elementary schools within FPS remained de facto segregated until 2015 when the school board and 

district superintendent arrived at a controversial decision to condense three elementary schools into 

two, resulting in racial and socioeconomic integration in the schools (Dawsey & Wilkinson, 2016). 

This sparked an intentional journey for school board members and the superintendent to work in 

concert to center equity within their professional learning, strategic planning, and policy development 

and enactment to improve schooling for all students within the district.  

 

Barriers to Centering Equity Among School Boards and District Leaders 

 

The first barrier that can emerge when centering equity in decision-making is maintaining a status 

quo (Mthethwa-Sommers, 2014), such that policies and practices continue a marginalizing cycle. 

Within this pressure to maintain the status quo, school board members and district leaders remove 

access to opportunities and quality schooling environments, impeding the “experiences and 

outcomes for minoritized students (e.g. individuals who identify as LGBTQ+, women, disabled, non-

Christian, people of Color, and/or emergent multilingual individuals) within their districts” (Smoley, 

1999 as sited in Moore, Jackson, Skelton & Thorius, 2019, p. 1). When the FPS school board made 

the decision to combine elementary schools, the board and district leaders experienced pressure to 

maintain the status quo prompted by concern for how the community would react. There were 

thoughts that this significant change would cause families to leave the district. However, the board 

and district leaders decided to center equity and move forward with reconfiguring the schools, 

disrupting long-held beliefs that families would withdraw their children from the district. As a result, 

FPS found community support for the new district configuration.  

 

Another barrier that manifests within equity-centered collaboration is an increase in intra-group 

conflict, which can occur when diversifying voices and perspectives. FPS board and district 

leaders have prioritized developing a space where individuals are comfortable feeling uncomfortable 

as they are trying to solve and address issues that have been longstanding in public education 
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(Bazzi, personal communication, October 11,2019). This discomfort is often triggered as board 

members and district leaders have personal pedagogical and cultural stances on the schooling 

process that may conflict, and thereby are challenged within equity-oriented approaches (Solomon, 

2002). 

 

Group members with similar preferences are more likely to prioritize and interpret information in 

related ways, identifying with one another more easily, reducing conflict (Midwest & Plains Equity 

Assistance Center, 2019). Subsequently, intra-group conflict is increased when group members with 

diverse lived experiences and cultural histories are provided space to share varying perspectives and 

values as it pertains to the development and implementation of policies. Increasing said perspectives 

welcomes a variety of alternatives that must be examined, making achieving consensus more difficult 

(Midwest & Plains Equity Assistance Center, 2019). Because of this, avoidance might be tempting in 

a desire to be more efficient. However, negating the inclusion of multiple perspectives in efforts to 

minimize intra-group conflict is problematic as this lends to the ongoing perpetuation of dominant 

norms and marginalizing practices. FPS, in striving to develop a district where all students’ needs are 

met and “everyone has the ability to meet their goals, live long and prosperous lives, and have the 

ability to achieve whatever it is they want to do” (Bazzi, personal communication, October 11, 2019) 

came to realize that they must create space which welcomes a variety of perspectives and 

vulnerability within equity-centered discourse.   

  

The third and final barrier is the lack of communication and engagement with diverse community 

stakeholders. Often school boards make policy decisions  privately and opportunities for 

local decision-making, not just input, are rarely made available (Trujillo, 2013). However, board 

policies and practices should encourage authentic community involvement that values differing 

perspectives, community histories, and cultural practices (Midwest & Plains Equity Assistance 

Center, 2019). To facilitate the inclusion of community stakeholders’ perspectives in the identifying 

district equity priorities, FPS participated in the MAP Center’s Equity Context Analysis Process 

(ECAP) in 2018. The ECAP is a stakeholder-wide (i.e. administrators, staff, faculty, parents/

caregivers) data collection, analysis and decision-making process, which helps determine the extent 

to which education communities have embedded equitable practices in its environment, curricula, 

and practices. In this way, FPS has lifted and honored the opinions and perspectives of stakeholders 

who may not traditionally have had the opportunity to have their input operationalized. Authentic 

community involvement minimizes areas of confusion that is often reflected when personal agendas 

are moved forward, without effectively communicating and engaging with the demographic being 

served.  

 

 

4 

FPS, in striving to develop a district where all students’ needs 

are met and “everyone has the ability to meet their goals, live 

long and prosperous lives”...came to realize that they must 

create space which welcomes a variety of perspectives and 

vulnerability within equity-centered discourse.   
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Through a comprehensive review of research related to the complicated roles and relationships of 

district leaders and school board members when centering educational equity, MAP Center staff 

identified three research-based, equity-centered avenues for traversing the barriers outlined above - 

constructive conflict, critical discourse, and critical collaborative inquiry. While these avenues are 

used here to navigate the relationship between school boards and district leaders, they can be 

applied in meaningful ways to all aspects of schooling.   

 

Below each avenue is described, along with key considerations and examples from FPS to illustrate 

how board members and district leaders utilized the avenues to engage in work that can lead to 

transformative change.   

 

Constructive Conflict appropriately balances the interests of both parties to maximize the 

opportunities for mutual gains towards social justice (Deutsch, 1973). 

 

Example from Ferndale Public Schools 

Board members and district leaders have had to become comfortable with feeling uncomfortable, 

engaging in significant amounts of courageous conversations (Singleton & Linton, 2006) to achieve 

change within the district (Bazzi, personal communication, October 11, 2019). One example of a 

constructive conflict included varying perspectives surrounding the district-wide dress code policy, 

including the policy’s implementation. When analyzing data, a disproportionate amount of Black 

female students were being disciplined for dress code violations. This led to discourse surrounding 

restrictive language within the policy that dismissed students’ rights to individuality and safety within 

learning environments. Although there was resistance in “loosening restrictions on a dress code,” 

individuals engaged in constructive conflict to understand “dynamics of control versus what’s best for 

students” (Bazzi, personal communication, October 11, 2019). Additionally, when analyzing dress 

codes largely the district found that often there are marginalizing tendencies rooted in biases within 

the language and implementation of the policy. FPS found that when adjustments were made to the 

policy and its enforcement, dress code became a non-issue. Additionally, school administrators 

reported students’ out-of-classroom time was reduced, and that student attire was not distracting to 

schooling and learning.  

 

Key Considerations: 

 Embrace differences in perspectives and welcome constructive conflict as necessary and 

productive (Deutsch, 1994) in developing and implementing equitable policies/practices.  

 Consistently include discussions of power and privilege (Skelton & Kyser, 2015), as well as 

an examination to identify groups of students, staff or families who benefitted/have not 

benefitted from existing structures, systems, policies and practices (Radd & Macey, 2013). 

 Demonstrate understanding and respect alternative perspectives and how ones’ personal 

histories, social identities, and lived experiences inform the various issues members 
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surface (Johnson, 2013) in policy development and implementation. 

 Openly discuss opposing positions to uncover personal motivations, individual interests, 

and hidden agendas to work towards a construction of policies that serves common, 

collective interests (Deutsch, 1994). 

 

Critical Discourse recognizes how social power and dominance in discourse contribute to the 

reproduction of inequities, and focuses on minimizing discourse  practices that control, or otherwise 

normalize, the social order in order to maintain inequality (Fairclough, 1985). 

 

Example from Ferndale Public Schools 

The partnership with the MAP Center has allowed for reflective dialogue across board members and 

district leaders (Bazzi personal communication, October 11, 2019). Specifically, the superintendent 

Dr. Bazzi highlighted an increase in discussions surrounding the harmful nature of implicit biases and 

the need to recognize biases in order to address them, disrupting how they negativley impact the 

student experience. This dialogue has allowed individuals to see through different lenses that they 

were not necessarily previously open to using.   

 

Key Considerations 

 Create open dialogue to redress discourse patterns reflecting social power and dominance 

that marginalize the voice of specific individuals or groups, contributing to the reproduction 

of inequities related to race, sex, gender, national origin, religion, disability, and/or other 

historically marginalized identities (Zúñiga, Naagda, & Sevig, 2002 as cited in Jackson, et 

al., 2017).  

 Welcome critical questioning and critique within the development of new policy and 

assessment of the function of existing policy. 

 Discuss and analyze individual identities in relation to students and families they serve 

(Moore, Jackson, Skelton & Thorius, 2019). 

 Engage in discourse to inform the development of policies which increase access, 

meaningful participation, and progress towards high-quality learning for all students and 

families within the local context (Fraser, 2008; Great Lakes Equity Center, 2013).   

 Provide multiple accessible opportunities for dialogue between leaders and stakeholders 

(e.g. students, families, caregivers, teachers, community members, etc.) (Morton, 2017) to 

increase input in the strategic direction and operations of schools in the district. 

 

Critical Collaborative Inquiry provides a shared context for the process of on-going dialogue, 

identifying issues related to equity, proposing and testing solutions, and (de)constructing individual 

and collective knowledge (Rogoff, 2003). 

 

Example from Ferndale 

Within their partnership with the MAP Center, Ferndale board members and district leaders engaged 

in two specific activities, which embodied critical collaborative inquiry. First, Ferndale conducted the 

Equity Context Analysis Process (ECAP) which is a MAP Center produced data collection tool that 

analyzes areas of (in)equity within schooling contexts. Here, Ferndale disseminated surveys to all 
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administrators, faculty and staff, and parent/caregivers. These surveys were designed to gather 

stakeholders’ perceptions about the extent to which equitable practices were demonstrated 

throughout the district. The school board and district leaders utilized this information to determine 

areas of inequities to address.  

 

Second, board members and district leaders collaborated to establish and create an equity vision 

statement. Once developed, board members and district leaders felt the statement was so strong 

that Ferndale decided to use the equity vision as the overall district vision statement. This statement 

would be situated at the forefront of the district-wide strategic plan to signal that “equity is the 

backbone of what we [Ferndale Public Schools] do” (Bazzi, personal communication, October 11, 

2019).   

 

Key Considerations 

 Strategically engage diverse stakeholders in terms of roles (e.g. staff, administrators, 

parents, students, and community members) and identities (i.e. race, national origin, 

religion, disability, sex, gender expression, language) in identifying and refining issues of 

(in)equity in the district/organization (Great Lakes Equity Center, 2012 as cited in Sanborn, 

Moore, Jackson, Skelton, & Thorius, 2019).  

 Support stakeholders in discussing beliefs about sociocultural contexts and power 

dynamics surrounding aspects of social identity (Deutsch, 1994; Fairclough, 2013) in 

relation to policy construction and enactment which addresses educational and social 

inequities.  

 Increase inclusivity by actively collaborating at a variety of times and locations to allow for 

participants to feel comfortable, safe, and able to contribute to the work (Morton, 2017). 

 Collect and review data to determine which, if any, group is adversely affected by policies, 

practices, systems, structures or relationships that govern everyday operations. Efforts are 

made to redress marginalizing impacts (National Institute for Urban School Improvement, 

2004). 

 

In conclusion, from the work of Ferndale Public Schools, we offer the following words to school 

boards and district leaders embarking on an equity-centered collaborative journey:  

 

No matter how much resistance and how much people are uncomfortable it is never 

wrong to do right. Be open, trust the process, and be comfortable feeling 

uncomfortable (Bazzi, personal communication, October 11, 2019).  

7 
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