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P =Potential

0 Wi t h o wWtwithdut tree ghild that still lives in all of us, wewill always be incomplete. And not only physically, but
creatively,i nt el  ect ual | vy, anGkorgeplieehant ual |y as wel | .
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of imagination and creativitygndthe entrance of aduHtike stress into the world of childhood learning. | am more worried about

the loss of childhood than the loss of the ozone layen2 6 SNII  Cdzf INHzY 6NRGS || T Ev& Meededtd 2 |

YYy2g Fo2dzi [AFS L [SINYSR AY YAYRSNEI NISY o¢ w20 SNI YAIKG

kindergarteners of today. Kindergarteners today learn what Robert might have learned in first or second gradekillslafe sot

on the tests so theyare eliminated because they are not essential. With childremare beginning to do things earlier and earlier

thatg S aK2dzZ Ry Qi S OdegelimirfatioRaf physial ddlicéti@nNatt, and music; the elinomadf project based

learningin favor of push-down curriculum, standardized teaching, higtakes testing and the countgroductive focus on

Gl OF RSYAO I OKAS@SYSy (¢ 2 @S Nafdubplamed [TheRliminationtof playuNBotidhterdcive 2 dzNJ ¥ d:

learning is threatenedvith extinction Life skills and social skills can help to solve most of the problems we have on our plianet.

the environment of learningf play goes extinot, we can kiss life skills and social skills goodby® | G Qa G KS aAy 02y @
. . SocCeEsSFUL TERCHING MEANS

There are people who believe that play is a slothful waste of frielL Rf S K I Yy Ra | Mﬁmp(, EASH STUDENT'S

5S@Af Q& LJX I &3 NE dzy Rdyfext dotr neghdBrg  Hezkdended to ke Iagnygs CREATIV(TY, CVRIDOSITY

in wait for a kids to play, so that he coudt an end to it.  If a ball went into his yard, we  AND LOVE OF LEARNING

would draw straws to decide who had to go into his yard to retrieve it. At best he would

2dzad &Sttt Fd dza G2 3ISG 2FF KAa trFLeysz a

ball away and destroi.

Play is not the opposite of work. Together, work and play are pleasurable. Play without ,l..;
work is merely entertainment. Work without play is painfuPlay is the essence of

childhood learning. Playful learning assists children to develop to rieimum
potential. Through play children become bigger than themsetdasger than life  They
become kings of thieown hills, athletes, heroes, magicians, or fairy princegdss/ond
their own limits toward maximum potential.

Recently, | was at thbeach with my family. My daughter built a sand castle and was B o

playing by herself when a boy approached and asked if he could play too. She agreed and for a wh|Ie they both playetlaby her
Then the plot changed when the boy announced that theleastis on fire and poured a bucket of water onq firefighter to the

rescue. My daughter was not happy about this turn of events, and the partial destruction of the castle, but she played @lang
rebuilt part of the castle and thedecided to introdice a person to this situation and took out a Bartyipe doll¢ the princess. A

FS6 YAydziSa tF3GSNI GKS 0628 LI2dz2NBR g (g6nNdagayh thi @authidkens! My daughier | vy

snatched her princess up and clutched her elosAt this the boy begged and pleaded her to let

T“E OBJECT OF the princess drownpromisinggd § KA &4 GAYS LQff &bk @S KSNHE I a
EDUCAT'ON 'g TO how many things they were potentially learning about in this situag@onflict, pleasure,

heroism, lovedrama, destructionconstruction, and making the best of whatever the tide brings

PREPARE THE YOUNG in!

TO EDUCATE THEMSELVES When children are playing at being a fire fighter, they are not learning to fight fires; rather, they
THROUGHOUT THEIR LIVES. are learning how to relate to people in diverse situations, howdapt, how to think, how to

make decisions, how to form relationships, how to generate possibildigshow to guide their
own behavior. They learn how to ma#lecisions anghlansg in fact they often spend more time
planning the roles of the imaginasjtuation than actually playing the ganigarough play,

children become wonderful learners.Through playchildrenlearn how to learn.

Lev Vygotsky'sonceptofal 2y S 2F LINRPEAYI f RS@OStf2LIYSyld o6 oe
is thegap- the distance letween thdr actual developmental levéivhat children can do on their
own)and ther level of POTENTIAllevelopment as determined through problem solving under

adult guidance, or in collaboration with more capable pggrisat children can do with help) It

is the level of actual development that a standaetitest measures. Two children might have

the same level of actual development, in the sense of being able to solve the same number of problems on some standstrdized te
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But, gven appropriate helfrom an adultor another child one child might be able to solve an additional dozen problems while the
other child might be able to solve only three more.

+2 32041 & play treéatesStiie zan&of proximal development of the child. In play a childiays above his average age, above
his daily behavior; in play it is as though he were a head taller than himself. As in the focus of a magnifying glassaipisalt
developmental tendencies in a condensed formpliay it is as though the child we trying to jump above the level of his normal
behavior.¢

{LISF1AYy3 2F o08AYH Al KSBERAYISBESNIR | 6KAES 320 14 GKS Sy
GKA& GFftf G2 NARS GKAA& Nldybtaed tall asitheycbuld Qe poofdd ap tH@ikhait, tRéyPBuy on a hiag 2 |
they stood on their tippy toes; they tried to be bigger than they are in order to have fun and play. In schools, weajoywat s

must be this talk be at this developmentaklel to start school. We say you must be five years old by September 1st to enter
Kindergarten. Imagine two children at the same actual level of development. Johnny turns five on August 31 and Amanda turns
five on Septemberl. Amanda starts first gradgle Johnny has another year to play and develop. Within a few weeks, Amanda

is being tested for dyslexia, developmentally delayed syndrome and a special education program. Johnny starts kinde¥garten t
following year in within a few weeks he is lalsbkes gifted!

Thetheory of aZPDargues hat children develop best, not through unaccompanied passi\WH[N THE
learning (on their own), but througbocial interaction and collaborative problersolving

(with help). Full development of the ZPD depends upon fgibsinteraction. The range STUBENT |s
of skill that can be developed with adult guidance or peer collaboration exceeds what canmnv THE
be attained alone. Playfaind interactivelearning drives children beyond their actual ’
level of development Through play children devep MORE towards a greater TEne“E“
POTENTIAL. WI“

Scaffoldingi the Role of the Adult APPEAR,

OPl ay promotes |l earning when it is guide acher

play and | earning environme

Those people who think that play is slothful, and childrerowlay are lazy have even a o
harder time with the role of the teacher. If the kids in school are just playing, then the W impacticarn;com

G§SI OKSNAR Ay (KS &a0Kz22f I NByQi GSIFIOKAy3a:r GKSeé Ydzald 0SS R2Ay3
Articulating therole of the teacher in playful learning is important to stating our case!

LY mdptcX nH @SIFENE FFFGSNI +e32ial1eQad RSIFGKI 2 2 2HeDleofkbaguE.NI I Yy R
It is contrary to the view of the role of the teher being the one who does all of the talkinthe lecturer.

Scaffolding is a metaphor. Think about a scaffcddframework that construction workers use as a tool to climb on and support
themselves as they do their work.As childrerplay,learn,develop, and reach higher towards their potential, adults can act as a
THE PERQON W”O CAN scaffoldsthat they can utilize to develop more quickly, more easily, more positiveis
children construct their own knowledge, adults can scaffold learning by giving children new

MAKE “ARD -”'“Nag vocabulary, suggesting possible solutions to problems, providing resources, modeling

behaviors, or showing them where to find more informatigall without stopping their play
EASY IS THE EDUCATOR

| often heareducatorsattempting toadvocatefor playsay something likest £ | € @&INJ a H ¢
leaveitatthat. ¢ KAa AAYLIX AaGAO adladSYSyd AYLIX ASE (¢
LX I & ®¢ 2 KAOK YF{1Sa YS Fal GKS ljdsSaidArzys a

It is important for us to talk about the role of the adult whese advocate for play. The point

Aada GKFG LI I @FdzZ f St NYAY Heepldd Sndl thef Rilziod &@y § KS
gather andchator simply observe. The role of the parent/ teacher/caregiver is not to be a
aFte 2y KS agaffdldic aneéxpestdaddel &gl gudd8 for a young learner, and to
create playful, enriching and meaningful opportunities for learning.

www.impactlearn.com
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State Your Case

Think of a typical scenario of children playing togethé&ur square, dramatic play, building with blagletc.- a specific type of
recurring play you have noticed. What rules of behavior and life skills do you think children might be unconscioushgacquiri
How can you scaffold this learningArticulate your rolén this situation

State Your Case

Youhave a five year old in your summer program. Her parents want her to read before first grélkdey are not lighhearted
parents.You know the type. | call them helicopter parents. They are full of parent angst and imagine that all other parents and
teachers are judging their parenting skills, so they hovér.K S& al & (KS Y2ald AYLRNIIy(d GfécAy 3
dreading readiness. They have a neighbor whose five year old is already reading, in fact she is learning the UStPretiddre

dzaS 2F Ffl aK O NRao ¢KSe FINB FNIAR (KIFG AT @2dz R2y@A0& L
read David Elkind, who says not to push children, let them enjoy their childhood, and value unstructured e ti L 2d2Q@S
+e320a1e 6K2 &AFAR GKFG AT NBIRAY3I Aa Ay | OKAf RQdestaysiaE A i Q
children to learn. What are some possible ways of handling this? How would you choose&taé® yur case based on the

common ground you have with the paregivhat you both want in the longerm? What is the most important thing for their

daughter to learn NOW, so that she learns what you both want for her in thettong?

P =Power

Power of Abstract Thought

0Through play the child develops abstract meaning separa
devel opment of al |l alegMygotsky ment al functions. @

Vygotskybelieved that in playgthought becomesseparatedirom objectg (astick becomes a horye
anddaction begins to be driven by meaning and ideas, nathieyobjects (play isdriven by the
meaning of a horse not the stick The ability toseparatethe meaning of horse from a real horse
transfer it to a sick, and really act with the stick as if it were a horse @uialtransitional stage
toward the POWERf abstract thought, a giant leap forward in cognitive development.

In play, children unconsciously and spontaneously make use of the fact thatdheseparate meaning
from an object without knowing they are doing it. For example, children first separate meaning from
objects when they play with a stick like a horse.  Unconsciously they are exploring metaphor and="
simile.  As this knowledge is intelized they acquire language and abstract thought (the ability to
dzy RSNE Gl YR K2g at20S Aa tA1S I NBR NRraS¢0 o6S
a horse.

Whenmy daughtewas five, wd.Jt @ SR (G KS 3II YS &l KRSz L2 NID K | IDERLIK + B2 ya EESiseEpyitgi 2 v
the weather, the kids, the family, the job according to the rules of how grapsmtalk She wouldlsoask me if | had any

highrinterest credit card debt or whether | had any stubborn belly(fmdimes what they learn is TAUGHT, sometimes it is just
CAUGHT, in this case from TVBhe wasinconsciously making use of the knowledge of speaking formally, actingilikeidt and

having a growrup conversationShe did not know that she was learningsfpeak in prose (formal, ordinary written languagejut

she was.

Adult life begins in imaginatioflay is fertile ground for the development of imaginatitwit these days there is little time for

exercising the imagination, fantasy, or creati\jtthe mental tools required for success in highevel math and science (Elkind,
HANTDO tAlF3SG arART atftle& Aa GKS Fyag SN  AbeitKiSsteipsa,ia G A2y > |
GLYIFIAYIFGAZ2Y A& Y2NB AYLR2BHdHGA RX I ¢ yRS{ISRANERIEI AYROSYIiza NE
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FYR | LIAES 2F 2dzyl o 2 KSy (GKS INBIFGSad YAYRA YR Ay@Syd2Nd
NBaLl2yR> a2 StHRLAYINGshkenE hall § thodgh X EGhiiren practice their thoughts in play. Through play
children learn how to think!

Power of SelfDiscipline

lItds not whether you win or | t he
Vygotsky said that in play, children do what they feel like because play
connected with pleasure. Early on, play is more about the imaginary
situation than the rules

At the same time, they learn tobeyrules Childrerlearn torenounce
what they want- obeyrules anddelayimmediate desiresn order to
experiencemaximum peasure in play.

Play continually creates demands on the child to act against immediatg
impulse. LQY LX F @Ay 3 KARSIwanftBrudioffsdq L

seek at oe, but the rules of the game order me to waitd count to twenty Why dol not do what | want, spontaneously and at
once? So that | can have fun!Becausdollowing the rules of the game preidesgreater pleasurghan the gratification of an
immediate impulse.

The will and sense of selliscipline that people develop originates in,dagdevelops fromPLAYwith rules. Children exhibit their
greatest selfcontrol in play. They achieve the maximuwill POWERy following the rules and resisting temptations to act
impulsively. As they grow up and the imaginary situatiomémoved, the ules remain, and they behave as they did in play. They
F2tt20 € AFSQaseldiziplhes | & I OK2AO0S

There are famous studies of selfntrol where researchers have a child in a room with a bowl of candy. The researcher tells the
child not to eatthe candy yet and then leaves the room to observe from behind avtag mirror. Many children are unable to
resist the temptation and eat the candy, others use strategies like sitting on their hands or looking away in order toeresist
temptation.

Now imagine another situation. A couple of kids are playing a game, eaimityas game pieces. In this game the children are
not allowed to eat the candgiecesbecause they represent something inedible. In play, these children can exhibit enormous self
control, and maximize learning whexdults are there to scaffold the learning and help them learn more and make life connections.

Play is the primary source of developmeit children Children develop positively through play. Play is the essence itdhotod
fSINYAY3IZ GKS € SFERAY3I I OGA DA ( éSelidisdipiine, & for@atidn ofyfeslite pliank, Snd OK A £ RQa
decisionmaking motives all appear in play. Play gives children new forms of desiréiseir role in the game andstrules.
CKSNBEFT2NBE OKAf RNBYy Q& 3IANBL (i Sathieveménks th& @Borr&wwillbeconeBie Haksai their fifeS A y
decisions and their morality. Froma child deelopmentperspective play is a means of developititge cognitivePOWER Sf

abstract thoughtand selfdiscipline

State Your Case

I LI NByd Ay @2dz2NJ LINPINI Y FLIINRIFOKSE &2dz gAlGK GKS O2y @BNY i
much time playing, and not enough time learning. She suggedtsithaod afterschool enrichment experience should be

grounded in a tutoring and homework program. To use a nutritional metaphor: she says that plagastligand homework is

like broccoli, and thinks your program is giving them too much ice creawringrtheir cognitive needs for broccoli. You have read
Vygotsky and Piaget. You understand how instrumental play is to cognitive development. You know that play and learning are
not on opposite ends of a spectrum, but are inseparable. Udiild devéopmenttheories as a foundation, craft an advocacy
statement/argumenton the importance play. Why is play like broceoli
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L =Learning

Emotions

OChil dren today are under much greater stress esawotldissamorewer e
dangerous and complicated place to grow up in, and in part because their need to be protected,
nurtured, and gui deéDRhvilhkEtkiskd been neglected. 6

WHEN TENQ,ON GOEQ UP, 6,000 children were kicked out of preschool last ye®RESCHOOL! They are hitamd

biting each other at a higher rate than ever before. | think a large part of the reason is
threat and stress. Their braare not prepared for growing academicpectations of the
new preschool, and the brains instruct their owners to bite oudle§er and frustration.

One of the things we know about the brain is how it reacts to threat. When threatened,

the sympathetic nervous system kicks into gear, releasing cortisol and sending the individual
into a state of fight or flight. Blood is takeway from the BRAIN and internal organs and is
given to the extremities, so the individual is prepared to fight or run away quickly and NOT
ABLE TO LEARN (Browder, 1984; Jensen, 1998). So, the first thing to do is eliminate threat
(the negatives) Possild sources of threat and stress aragging, scolding, loss of

privileges, parent phone calls, sarcadngh stakes tests, threat of harsh punishment, poor
peer relationships, crowded environments, embarrassment, humiliation, inadequate
resources, antinguage/cultural barriers. Eliminating threat makes it possible to learn and
creates a condition where brain enrichment and playful learning will woilhen and only

then can we work on the positive potential and power of play!

Educators can algeach chidren about stress and about how to @¢ress themselves

through timemanagement, breathing techniques, useful down time, relationships skills, and
peer support. Wemust apply the research that shows thattiveplayful learning with

periods of rest, gamplay, dramatic play, exercise, discussion, positive rituals, celebrations, physical activity, stretching, dance,
walking and creative writing are effective ways to reduce threat.

www.impactiearn.com

After eliminating threat, we can intentionally elicit more positive eronos. Emotions drive attention and create meaning out of
dry facts and information. The brain is like the clay of the potteshaped and formed. We know that through playful and
enriching experiences, the brain will develop a thicker cortex, more dénbdranching, more growth spines, larger cell bodies,
more support cells, more blood supply, more neural networks and more intricate connections between neurons.

While the brain is able to set goals, it takes emotion to build the motivation to acésimplose goals. THeY 2 (i A 2 VihgE & &I
SY2G A2y t aifectS of andoiiohRsys@k dmppinessurprise or excitement enhances synaptic connections and provides an
additional hook for remembering material. ¢The close emotional attunement derivéidm play is critical to healthy brain

developmené€ (Gunnar, 1996).

wSOSyidte Y& FrYAte G221 F GNARALI G2 11 6FAAD .ST2NBE 2wsNJ i NR I
talked to people who had been therand even read the evel Hawaiiby James Michener. | learned a lot from my research. If

we had cancelled our trip, | still would have retained some of that knowledge. But then we went there. We played il the san
swam in the water, touched the plant life, explored tragdispaces, and experienced the emotions that came out of our playful
experience in Hawaii. The amount that | learned through the experience far exceeds what | learned from the books, videos, and
people who told me about it.

The emotional state of the dldrenis directly related to student learning, 8¢ must facilitate thepositive emotions and emotional
development Humans often abuse substances to get to an immediate emotional state which may be more productively attained
through playful experiencessuccesses, friendships, celebrations, community service projects, datsng sports, and building
positive relationships with peers and adultsWe must createprogransthat provide theenvironments, relationships and

experiences that promote the ntiuring of a positive emotional state; playful learning does that Learning should be

intrinsically rewarding it should be fun.
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State Your Case WHAT WE LEARN WITH

Think back to your earliest memory of playing. My own earliest memories are filled w

strong and somethesslightly traumatic emotions. In one of my memories | was a kitty PLEAS RE
who was hit by a car, and my sister was the veterinarian. The emotional seasoning f ?
this event made it easy to embed itself in neural pathways = memory. Imagine thaty

work with acolleague who believes he is great at holding the attention of children. He WE NEVER FORGET‘
mandates absolute silence when he teaches and is proud of his ability to keep even y
children paying attention for long periods of timeHe believes that holding the attewotn
of learners is a hallmark of great teaching-e says this means they are truly interested
FYR NBFfte fSIENYyAy3IoD L 2dz 1y26 OGKFG A
children are interested. You believe that paying attention AND experienciogamat
the same time is a better indicator of true interestWhat is the disadvantage to actual

f SENYAY3I 2F adzaidlAySR FGGSyidAaz2y 2y (KS
attention of children, but also add emotional seasoning? Make gase for the
relevancy of emotion to learning!

| = Lang uage

"Thought is not merely expressed in words; it comes into existence through thEhaught undergoes many
changes as it turns into speech. It does not merely find expression in speech;

it finds its reality and form." & Lev Vygotsky

Thinking and Speaking

Language has erucialrole in learning and development. By acquiring language, alelitdsthe means to think in new ways and
gains a new cognitive tool for making sense of the wakklthey master verbal rules, they begin to play with the words: What do
cows give after earthquakegMilkshakes! What do you call a fly without wings& Walk! What did the broom say when it got
tired2¢L QY 3ISGGAy3a &a6SSLRH X ¢k T A Wdtch dog! Avhzdidf oSePpdtatd-chifRsaydatte athetP?A O
Would you like to take a dip?!

Children use language as an additional device in solving problems, to overcome impulsive action, to plan a solutiotyibgfdre tr
out and to control thei own behavior. Nevertheless, the main purpose of language for children is social. They use language to
play, interact,obtain the help of others and to solve problems. The significantangliages only understood in a social context.

All healthy lumans are born with a social braina @ Ay ¥l y i RIFdzZAKGSNE 06023GK f SFNYSR a6l 02¢
they were physically capable of speechTheylearned the meaning of signs through interaction witleth oftheir parents. They

quickly barned that signs can be a tool used to express what they fwaote cereal, or a drink)Through this activity they learned

that words and sounds are signs are tools with which to conduct social interaction and quickly they began asking for $h&f name
objectsc it quickly beamea social toal For more infaread Baby Signs by Acredolo and Goodwyn.

Language starts as an external tool that children use for social irttera¢henas atool to guide their owrplayin a kind of selalk
or "thinking outloud." Gradually selfalk becomesmore of a tool for selfdirected and selfegulating behavior inner speech

Language and speaking (social interaction) drive the development of the brain, of expressiondisicgaihe, and of thought itself.
Ydinmanycld aNRP2Ya (GKS YSE&EKIScala/ G WKKKKKIt 1Ay Iode hFaGSysz Sl ¢
Christopher Columbus set out to prove the world waas flat in 1492, and discovered America in the process (never mind the actual
fact that the world had already been proven to bmund and they were actually selling GLOBES in t48er mind the fact that

GKSY | 2fdzyodza aGaRA&ZO2FSNBRE ! YSNAOI G(KSNB 6SNB LIS2LX S It NBY
them to regugitate these facts on tests.
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2SS aDoyaug@ NJ) SAGK2dzi 6020 KSNRAY3I @2dzNJ ySAIKO 2 NWE 'YR (GKSy ¢
- after we shush them all day.In child careéfterschool programs we should allow children to matoices as opposed to herding

them around like cows: cattle call (attendance), grazing (snack tfree)range time (playground), cattle drive (homework as a large
group), and round up (circle time).If we want learners tdhink, and toremember what ve teach, we should not be shushing them,
and spending more time on worksheets, computers, and listening to one persobuakncouraging them tinteract, talk, and

yes play with each other!  Playful learningromotesthinking, speaking and learning hav to learn!

State Your Case

Imagine you teach in an elementary school. You have a colleague who takes her joh
seriously. She genuinely cares about the children and learning. She believes tha
children shouldnott 8 2 OA I £ AT S¢ 4 A (i Klas8. (iVEh&r\she@sKeldhiRgNY
she is the only one allowed to talk. You encourage conversation in your classroom
@2dz R2y Qi gl yd G2 YIS ¢ @Sasx | FAGSNI (€
displeasure at the noise level in the cafeteria duingch.  Typically the custodian
aKzdzia 4G GKS {AR&a (G2 1SSLI ljdzASGx o dzi
She expressesxcitement at a new gadget she has discovered. It is a noise meter
shaped like a traffic light. When there is not rhuelking the light is green.  With
more noise it turns yellow, and with excessive talking it turns réd/hat would
Vygotskysay abouthis practice? What will you say of this suggestion. State your
case. What is your advocacy statement?

A =Action

Movement & Playfulness

OWe are bound to our bodPlams | i ke an oyst

Today, children are six times more likely to play a computer game than ride €Jailsehon2005). Growing numbers of
elementary schools are eliminating recess in favor of more time for reading, writing, and mathtes@dniven curricula are

driving theelimination of creative and playful teaching practicesfavor of rote learning methods. There is pressure to put more
computers into preschools. Childhood is becoming increasingly sedentary.

Somehow long ageeducators came to think thaearning happes when the learner is quiet, listening aimda seated positiorg,

that we open up their skull cap and pour knowledge |nS|d§heyforget that learners are living humans with physmal nemey

think about thebrain, but neglectthebody. ¢ hy S 2F GKS LIR2¢SNER 2F LI leé& Aa GKIFG AdG 3
YAYR&E 09t 1{AYRI HANTIE LI yHOD

We nust teach with the body as well as with the brain in mind. Whistling while you work, twiddling your thumbs while you wait,
GF LAY 3 @2dzNJ F220 6KAES @2dz t AaGSy> 2N RA2RE Xy 3 NhehhkiEiSa 2 dz
part of our physical body and is affected by intellectual, emotional and physical stin@hildren need to be physically active, and
need frequent opportunities for physical motipyet physical education is one of the first subjects to be cut from thed

OdzNNR Odzt GzxaBg i ayegpé {hilddaRinv8vied il dail physic&l ediication experience show greater academic
performance and a better attitude toward school than children who are not (Jensen, 1998).

Children involved in music drarts(more playful endeavorkdevelop better thinking and problem solving skills, better language
skills and more creativity than children who are not.earningorogramsshouldoffer frequent opportunities for these experiences.
In a quality programeducatorsmust frequently provide children with a wide range of activities such as: playing physically on the
playground; relaxing, sitting, and chatting with friends; participating in drama productions; singing aloregroup; or eating a
shack.
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Leaning that is active and experiential, involving movement, and arousing
positive emaotions is more effective than disseminatinfprmation in a

onegl & Ff2¢ FNBY (GSFOKSNJ (G2 SI NySN®
perhaps the ultimate tool for engaug the participation of others because if

one is not participating, it shows up so much more clearly in the experiential
NEBIFfYE 0/2213 MppTI LIPcnod

Group play, juggling, games and physical activity improves emotional and
physical health, cognition, saal skills, perceptuamotor skills, creativity and
the love of learning(Caterino and Polak, 1999; Shephard, 1997; Travlos and
Marisi, 1995). Play provides many trials and chances to learn with low risk
and time to correct mistakes. Learning and practieg skills playfully provides
for maximum learning in a netireatening context. Rolplaying scenarios
provides for learning without paying a heavy penalty. Intrinsic learning
thrives in a playful environment of low threat and high feedback where many
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consequences for failure are high (Jensen, 2000RJay maximizes the
developmental critical period (up to age 12) during the experiethegendent
stage of synaptic eliminatiodénsen, 2001).
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card (Jensen, 2000a).0One of the single most powerful aspects of play is its
ability to bring together the developing areas of the brain (van Hoorn, et al.
1993). Brain developmenis enhanced by play.
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signals. Traditional seatwork engages less of the bradnbreak from academécis what enhances academics because time

invested in not learning (no new input) is actually essential to the learning process (Jensen, 2001%. & 2dz ¢ y i @& 2 dzN.
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p. 6). Play is one of the most effective strategies for learning and it ought to be an essential part of tea¢Biregiekamp &

Copple, 1997).

A = Attitude

Attitude is more than emotion Attitude is your overall outlook. A pers@mattitude about learning strongly affects their learning
potential. A telling story about the negative effects of theagithget, pay attention and listen to théecturetheory ofteaching is
provided by this memory of Albert Einstein.

| took violin lessons from age 6 to 14, but | hadluk with my teachers for whom music did
not transcend mechanical pcticing. | really only begato learn when | was almost 13 years
old and mainly after | had fath in love with Mozai® sonatas. The attempt to reproduce, to
some extent, their artistic convent, and their singular grace compelled me t@owepmy
technique, whth improvement | obtained from these sonatas without practicing
systematically. | believe, on the whole, that love is a bettacherthan sense of duty with
me, at least, certainly it wagHoffman, 1972).

Effective learning involweselfinitiated pleasurable activities = PLAYPlay helps create an attitude that drives learning sense of

personal power and potentiah sense o€onfidence curiosity,andcontrol.  Playful learning builds &rang sense of community
and belonging Play builds #éove of learning
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